
( [GARDNER talks about his 
Forthcoming visit to India 

uli PETERSON thfiVfomao^, 
ii the famous LPCcamps^ 

ADUANI or the Moose of 
education today 

DATA MURA on the child-driven 

education 




FOR 


mindfields 


THE JOURNAL ABOUT IDEAS AND LEARNING 


ISSUE H I AUGUSTES' I | SUGGEST® PUCE IS M 


m 


m 





Page 42 


EDUCATOR 

Dr Howard Gardner talks about his 
work and forthcoming visit to India 

Edw&tm ior tfit Future 

Page 6 

FIRS? PERSON 

Meet the woman who started the 
famous LPC cam® in Europe 
Hatalic Luetfli fletersiw? 

Page 10 

EXCLUSIVE 

FiimmakerAmoleGuptoouLhe making 
ot the delectable Stanley ka Dsbtia 
A Feast o/ Frraft 

Page 16 


fNIERACTTGNS 

Theatre Professionals on how theatre 
enhances a child's seaming experience 
Lemhi# by Doing 

Page 23 

MUSIC 

The benefits of learning music 
IWiy lifoNeetf Atec 

Page 26 


OPINION 

Dr Shall m Ativan i on the need for a 
bn man isl r liberal vision of education 
Itirj Put mse i'f Edtwatwn Tortsy 

Page 38 

TEACHERS WHO TEACH NO'I If U 

DrSugato Mitre on tiow children can 
teach themselves and each other 
CM/ Dawn Etfucalm 



EDITOR'S NOU Page 02 

SUBSCRIPTION FORM Page 03 

INSIDE SCHOOLS Pnge 30 
Shobana Verghese on the winning 
ways of development in schools 

OPINION Page 3t 
R-M Bhantfari on lea tiring outcomes 

EXCLUSIVE Page 42 
Preeti Patekh and Gaun Kill harm or the 
need for sexuality education in schools 

OUTREACH Page 50 
Yamini Vijayan on why hooks matter 

BOOKS Pnge 52 
Reading reccomendaiions 
by Karuna Jasthsrta 

END NOTE Pago 56 
Mridnln Koshi 


MINDFIELDS TEAM 

Amruia Patll, Lute lisokip, Kanins 
Jaiihirtlia. Studio Umbilical 

CONTRIBUTORS FOR THIS ISSUE 

Dr Shaiini Advsfii. Sfcagudta Siddhi, 
Shobana Vergil ase, Preeti PareXh. 
Cauri Kulkami, Alicia Bayer. RM 
flhandari, Ntsduia Kosiiy and Yamini 
Vijayan 


wwv.Mi?jDFinr> 5 .ihi 


?€Ht AUGUS! | ISSUE U MltttiFIElIft Dl 







SUBSCRIPTION ORDER FORM 

* E5! PLEASE START MY SUBSCRIPTION TO MIN DTI ELDS FOR THE TERM I NO I CAM BELOW. (To subscribe online gfl to www.miniffieWs.inl 

□ SUGGESTED CONTRIBUTION FOR 1 YEAR (4 ISSUES]: RS 200 □ SUGGESTED CONTRIBUTION FOR 2 YEAR (8 ISSUES): R5 400 

□ SUGGESTED CONTRIBUTION FOR 1 YEAR OVERSEAS SUBSCRIPTION' (4 ISSUES): $ 20 

NAME: [MR. /MS.) 

ADDRESS: □HOME Q OFFICE 


POSTAL CODE:_ TELEPHONE (LANDLINE): 

(MOBILE): E-MAIL 

PAYMENT DETAILS: □ CHEQUE □ DEMAND DRAFT NUMBER: ~ DAT1D_ \H fAVOUR OF 

I DISCOVER! EDU(A ION FvT. LTD. UDFC BANK AC NO. 05723 64000 021? Please depDSil in any HOFC BANK hiunrb anywhere in India and send us this form 
wilfi Ik following details: Cify/Town, Stale, and HDFC Branch where tkqnn/BD was deposited ~ 

hu ran also moil tbs payment to MIDFIELDS, IDISflMRI LOO CATION PVT. LTD. 4^h f LR. EMERALD COURT, SCO 57, SECTOR 24, GORGAON 122 001. INDIA T -41 121 ?55i ODD 
er please visii iniinf fields, in lor subscriptions 

MFM 


mindfields 


EDUCATOR 


EDUCATION FOR THE FUTURE 


On the eve of his visit to India in early 201 2, Dr Howard Gardner, selected by Foreign Policy and 
Prospect magazines as one of the top 1 00 most influential public intellectuals in the world, 
lays out his life work, what he plans to share during the tour and 
why he is a great admirer of Mahatma Gandhi. 


I think that the ideas 
that Gandhi 
developed about 
how human beings 
relate to one another, 
what people do 
when they do not 
agree about things, 
about the kind of 
stance that you have 
to be prepared to 
take in terms of your 
value system - 
incredibly important 
but it will probably 
take a long period of 
time to see whether 
or not the Gandhian 
Ideas take hold both 
in Asia and in the 
rest of the World. 


G iee rings Fm Howard Gardner and I 
arn speaking in yo u from Cambridge, 
Massachusetts, in the Uni red Scares, 
Rcx;ius£ T hi about lo make a trip in India Vd 
like to rclS you a little but about who I am and 
about my background* some of the reasons 
why I looking forward io my dip, talk 
about some of the work thuii l"ve done In die 
past and then finally the issues that I’ve been 
thinking about at present and going forward, 

i am American born from parents who came 
him F,i*n i pti, from Germany and 1 lived in 
Pennsylvania in the North East of the United 
Stotey until 1 bees me ;j student in Harvard 
College many years ago, in fact this is my 
50th year being in Harvard — first as a 
student, then as a researcher and most 
recently us a ptufasot- 

1 began with an interest in psychology and 
social science and begin as a researcher but 
then moved a lot inro the ares of eduediinn. 
A lot of my work in the last few decades has 
been educational practice arid policy arid iliy 
primary affiliation is with the school of 
education ?md then more recently I've been 
looking at broader questions of the kind of 
society we have and the kind of society ! ihink 
we ought to have so I’ve been moving, wc 
might say into rhe area of vision and trying to 
envision the world different from rbe way that 
it is, 

Evcn as young person I was always interested 
hi India. Indin going hack for a millennia has 
been the sear of great civilizations, important 
ideas, important practices, greai art and u also 
happens to be the country 7 in which the 


person lived who I think happens to be the 
most Important human being for die last 
thousand year}; and rhats the mahatma, 
Mahatma Gandhi, Now you may think diat it 
is odd (hai an Anieticun saying the praises of 
Gandhi particularly bccaLisc ar present it is 
not easy to see his influence in contemporary 
India bun wlien ] say a thousand years. I’m 
keeping a very' broad prospect. [ think char the 
ideas i hat Gandhi developed about how 
human beings relate to one another, what 
people do when they do not agree about 
things, about the kind of stance that you have 
to he prepared to take in terms of your value 
system - incredibly important but it will 
probably take a long period of rime to see 
whether or not the Gandhian ideas take hold 
both in Asia and in die rest of the World. 

Even though Fve had an Interest of many 
decades in India, in fact I've written about 
Gandhi in three of the books I’ve written, TVe 
never made a trip to India and so when I 
liegau to speak lo Afililsh llajpah who was a 
student of mine in I larva rd and then to his 
colleague An List lip Kayak, who .eIsO w:.i,S a 
1 larvard student and wc talked about the 
possibility of nuking .1 trip |o India e:irly in 
2Q12. 1 became very excited about the idea 
like many people I'm interested in traveling 
ro new places, meeting new people, bai 7 sng a 
chance lo exchange ideas w i I I'l people 111 
education, with policy makers, with thought 
leaders* people who cm write about ideas Lhai 
arc in the air, people from different sectors of 
t 1 ie suciet y — fit uti an , I ron i u n l vers lues , fro m 
business. From chc non-profit sector and even 
though I would lie giving i a ties in several cities 
during the period of my visit. I’d expect to 


06 M IND F ILLDEi l!^Ut 14 | ALtHftl 2011 


WWW.MINDflHDS.IH 








EDUCATOR 


gain to learn at least as much, probably 
more chan I can give to i be audiences and 
to (be people with whom I meet, 

So chats a Uii about my identic and my 
rmuivation about making a trip 10 India. 
Let me be ci bit more specific about my 
own work. As I mentioned, I was trained 
in psychology in particular In cognitive 
psychology-how human beings think 
about things and in developmental 
psychofogy how our thoughts develop 
from childhood to latent life and as part 
of that empirical work with young people 
and wish other populations including 
brain damaged adults, 1 developed* thirty 
years ago* a iheorv called the Theory of 
Multiple intelligences. And thal theory 
posits that instead of there being a single 
general intelligence which people have in 
varying degrees. Ill at Ins read, people 
have 2 lot of relatively independent 
faculties or dull dies, which 1 cnll rhe 
Multiple intelligences, And even though 
i saw this principally as a contribution to 
psychology, in fact, the jrr;i where it has 
really taken off is in she area of education 
and there are multiple intelligence 
schools, classrooms and even networks of 
schools in many societies including in 
India. 

IhLs interest in the pan of educators led 
me think more about how 1 
conceptualized education and for me the 
important goal of education is to help 
people use their ms nth belief to think 
inborn what's uut j n the world and what* 
not true, whats beautiful and what may 
nor so qualify* what's ethical and what's 
not. And 1 see school h Lhe place where 
once we become literate we acquire the 
various tools thai people have developed 
over ihe years, the various Academic 
disciplines, history* science* mathematics, 
the .ins and the various profosions^- 
journalism* engineering, arcliiieciurc chat 
people developed to figure out how lo 
understand the world -usd how eo get 
things done. As pan of rhe 1 henry of 
multiple intelligence* 3Vc rhought a lot 
about individuation, how do we teach 
each human being so that he or she can 
I earn the best and how chi wr assess each 
person so he or she L.m show what they 
have understood and what they haven't 
understood about truth* beauty, goodness 
and 1 he like. 


Also as part of my work in education I 
have rhought a lot about pluralist ion 
and that means presenting important 
ideas iak many many different ways. 
When there is an impo riant idea whether 
it comes out of history or mathematics or 
the arts or politics, we cans just present 
it once, we Nave to present it in many 
ways and many time*, Aral the more 
different ways in which wc present ideas, 
the more intelligences that we can 
activate, the more likely there ri (hat the 
person will really understand the idea, the 
Topic, the theory that we are La Iking 
about. 

Arad when 1 come to India, 1 will speak a 
lot about developing minds, about 
education for understanding, about bow 
to individuate and bow to pluralist rhe 
things than w r c think are important. 


The goat of education is 
to help people use their 
minds better to think 
about what's true in the 
world and what's not true, 
whafs beautiful and what 
may not so qualify, what's 
ethical and what's not. 


Also hi ihe last few decades, I've thought 
a lot ahum excel knee. What does it mean 
to lie truly excellent in something. 3 \e 
studied excellence in leadership— what it 
means ro be an excel lent leader. which 
includes management but goes beyond 
management because leadership involves 
presenting visions of how dir world 
should be anti how dir world can be, l vc 
thought and written a lor about 
creativity- what dues it mean to be an 
excellent creator, eo come tip with new 
ideas ro implement diem and eo convince 
mlier people of those ideas. And iVe 
ihonght a lot about what it means to be 
;m excellent worker, .in excellent citizen. 
I low we fun be not just technically 
pm I idem but also engaged in whai we do 
and how we can do it at a very high 
ethical and moral level. 


And in my (tip eo India J will he calking 
abour how we achieve excellence in 
leadership, in creativity in wutk t in 
citizenship* and perhaps as i mention 
these :ire;is* you -can see why I'm so 
interested in Gandhi, Because Gandhi 
wait tremendously creative, he was a very 
effective leader, and he thought more 
than anybody else abouc what ir meant to 
be a citizen, not just of his si ate 01 his 
nation or bis religion but of the entire 
planet. In an era of globalization that 
ability eo he non- parochial* to drink 
broadly, to place one selves in the largest 
spm.e, in the largest firmament is so 
crucial. 

I wanr eo Talk now about things E ve been 
thinking about recently building on my 
work in education, building on my work 
on excellence- One thing IVc been 
thinking about is what kinds ol minds do 
we need 10 have going forwards in the 
I mute and I've written a book called Five 
Minds fur thr Future in w r bich 1 describe 
three cognitive areas and two human 
areas where I think we need 10 Focus our 
education in the Future. 

Ihe cognitive areas are the Disciplined 
Mind - whai it means to become truly 
experts in ian area. she Synthesizing Mind 
- how we put things together which are 
disparate, which don't necessarily 
immediately cal! themselves to be 
combined* but which needs £0 be 
iiuegfated if we are to understand them 
and if we are <0 communicate to other 
people and when wc live at a rime when 
wc are deluged with information of id! 
sixes much of which is of quae poor 
quality lIil capacity to synthesize is 
tremendously important. 

The rhird kind of cognitive mind is ihe 
Creative Mind* ihe mind dtat chinks 
outside rhe box, that come up with new 
ideas, with new practices; Its great to 
ill ink outside the box but you cam think 
outside the box unless you have a box, 
And the box is the discipline and the 
synthesizing you have done before you 
can be generally creative. 

The Iasi two kznds of minds have to do 
with the human sphere. 3 call them the 
Respectful Mind and rhe Ethical Mind, 
Ihe Respectful Mind recognizes chat we 
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have tremendous diversity in the world, 
indeed tremendous diversity in nny 
community of arty size. And when people 
look and behave differently I re. >m u.s wc 
cm tty io kill them, we can ignore them, 
wc can tolerate them or we can try to 
work with them and clearly it is best for 
the world If we respect one another 
despite these differences may he even 
because of these JifferenceSr 

[he Ethical Mind is the mind, which asks 
not in st what rights do l have, human 
beings are very guejd nowadays at stating 
iheir rights but also what are out 
responsibilities what are our duties arid 
1 am particularly interested in out 
responsibilities as workers if you are a 
professional of some son-educator, 
doe l or, e ngi freer* a redirect, lawyer wh u i 
your responsibilities, and if you arc- a 
citizen of a community or a state, a 
nation, a region, the entire world what 
are your responsi hi lines. And the Ethical 
Mind doesn’t always get u right but ii 
thinks a gredi deal about what it means 
to be a responsible worker and 
responsible citf/rii. 

As an educator 1 am also very concerned 
about curriculum. What is it that we 
teach and how do we teach. And as \ 
mentioned before f believe in school, 
once we have become literate its our lask 
to leant about what is true and whats not 
true, what is beautiful and cherished and 
what is not good. These issues have 
become more complex in recent years. 

On the one hand we Stave wkiit we call 
the postmodern or relativistic critique, 
which says who am J nr who are you to 
say what is good .md beautiful and true 
that is just a matter of ms ie- every 
country, every suue, every group have its 
own efehnition of truth, beauty and 
goodness. And because the technological 
world that we live in, die digital world, 
where any thing that is posted can be 
changed, morphed, transformed, 
forgotten, combined* deleted, posted and 
so on, iind it is very hard to iJiiJik dmur 
truth, beauty and good ness when w r c have 
such a fast changing, facile, flexible 
world. So in a hook that l recently 
published called Truth, Beamy nnd 
Goodness Refrained, IVc cried to think 
through the traditional curricular goals in 


i lie traditional subjects in light of the 
post-modern critique on die one hand 
and i lie very fast changing, flexible digital 
world on the other- and I expect to be 
talking about that on my crip to India. 

finally, Fvc studied intelligence for many 
years. T find it a very, very fascinating 
topic bur Fvc become convinced in recent 
years dial the kind of human beings we 
arc and the kind of societies we five in is 
really much more important than 
whatever kind of intelligence we have. 
Because people cem be Very smart on any 
definition bur If they don’t use ilieir 
abilities arid thdr skills for the good* for 
trying to bring people together, for i rying 


As an educator 1 am also 
very concerned about 
curriculum. What is it that 
we teach and how do we 
teach. And as 1 
mentioned before I 
believe in school, once 
we have become literate 
Its our task to team about 
what is true and what’s 
not true, what is beautiful 
and cherished and what 
is not good. These issues 
have become more 
complex in recent years. 


Lit work toward peace, eo trying to 
eradicate poverty and disease and 
hostility, [lien the use of all that intellect 
h really lot naught. 

And I worry about this in terms of the 
United Stares, India, China — countries, 
which hyv? h< tremendous focus nowadays 
on test scores In doing Sorter in 
comparison but perhaps not enough 
focus on whits it all for, what kind of 
place we warn to live in, what kind of 
people wc want to be, what kind of a 
world do we want to live in. And here as 
in so many other spheres. Gandhi has 
something to reach us. I found a nice 
quotation From Gandhi with which I 
want io conclude, Gandhi said, “Fm an 
average man with Jess ihan average 
ability. 1 admit that Fm not sharp 
intellectually hut 1 don't mind. There is a 
limit to die development of tbc Intellect 
but none to that of the Sieari." Well I 
think hi any definition Gandhi was pretty 
smart. He’s probably putting himself 
down when he says he's not of average 
ability intellectually, hut whether or not 
i here is a limit to the development of t he 
Intellcei, ihere certainly shouldn’t he a 
limit to the development of die heart and 
coming to India next year I want to look 
as deeply am) widely as possible with Lhe 
kinds of things that you have cherished 
over the millennia- and to figure out how- 
all of us in the world can work together to 
have a world which wc would be proud 
to live in with human Icings that wc can 
also I eel very good about. ■ 


; HOWARD GARDNER INDIA TOUR 2012 

A 3 W&fck 5 C»|y Tour in India 
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NATHALIE LICTHI PIERSON 


Mool Ihe WO] i ieje i who started the fiamous LPG summer camps In Th^r US anrr 
successfully ran an international boarding school, Bpota d' hmwiite' far nearly four 
decactes ami slarted emandpatlcin camps, and actively participated in ihrj woman's 
movement besiifca raising Four children. Our writer spent three weeks with this 
marvelous octogemrian unra^Nng her wonderful i jurnov. 


by Shagufta Slddhi 





italic LtLcchi Peterson, 84. wears many Kars. Natalie lives in Hralibc eg, .Wii^rhmd 
in .1 house where die windows frame a panorama of snow-capped Alps. Although 
FMiberg has brtti home for over fifty years for this American, a place of deep 
.significance, she confesses that there is a world beyond the mountains that she lik ti% 
l Ar rimes, one feds char die maun cains obstruct the endless .sjull- she iells me. 


NataiiqLucthi- Peterson started the famous Luethi Peterson Clamps (LFC) summer vamps in 
1448. She has run an imernarionaJ boarding school, Ecole d' Human] te, H:isliberg, lor nearly 
H decades, imitated women emancipation camps, and ha* been jii arrive participant in rhe 
womens movement, .She and hei husband Armln have a Isis ?.iised lour children. 


My first meeting with Natalie was .ei a folkijj noe where .she was dancing to the happy beats of 
die music. She hopped around, swinging her amis- moving with teenagers: in synchronous seeps. 
This was one of the. first among many meetings w r idi Natalie. 1 was drawn to her calm anti 
composed exterior* During the cornse of my Lime ai Ernie iIHum.iisinA an imcmaikmal school 
in [iasJiberg h Switzerland where I taught for ,t term, I learnt that Natalie is among rhe most 
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nciivc ^ ii._i Liitditpucnlly loved members of die 
Ll'uIl- lu mm unify, My relationship with 
N .i ui M if grew strong ovcj several frauen 
uirvrings {weekly womens group meerings ,ir 
the Lcolc) where taciturn of rhe Ecole 
comnuiniiv di together and talk, share and 
ndse i ■••■•, i ; i‘ i , that they fed jr import mu in 
them as women and dieadore hr raised wi ch 
women students. During the formal and 
informal exchange, Natalie and I madt. during 
m y t ime .1 r a hr Ecole, I realized that age ha* 
made ftrr stronger and more resot me, 

ho is i in Cleveland, Ohio, to ati "alb 
American couple, Natalie recalls her 
dlild h<ipd as exciting. “My mother \v.l-. a 
daugfnrr of m -«f man In Pennsylvania — .in 
oil man who drilled lor oil, noi one who 
1 1 w nt'd o El!"’ ’■■X hen Natal i e w:o i e m^ger, h c r 
mother read about a lire Lhat had burnt down 
the main building of Wellesley College in 
1^14. After reading an ankle on how rhe 
students of Wellesley went a bom re*i ruing the 
h i <i i n g ~o die best >, then ability, N.ei die\ 
mother became determined la ytndy at 
Americas premier college lor women* there 
wet c o b.sf at ks ( ti cot [ rse; the h igh £cbcH> I in 
tiie town where Natalies mother studied had 
not produced a single student who made ii ro 
college. "Mother had to be tutored in Latin 
and . capable as- she was. she got selected a i the 
ci d lege s l ^ t i d \ Fngll sh i i tcrarii re. 11 

A large part ol our childhood was spent 
lieu ring our mothers tales oi her years ar 
Wellesley College {gradiuied in She 

played all die AOitg? she lud learnt at Wellesley 
on i he piano for ns and we sang together, 
somewhat off rune, but we knew them alk" 
Natalie fondly remembers how her mother 
would take her and her siblings to watch plavs 
at the Cleveland Museum of Art . though hei 
mother, like many other graduates From mp 
women's colleger;;: did not follow an active 
career* her inner fire lound expression in 
raising and educating her three children. She 
cook an iKiivr interest in their education and 
homesehooled them for many veins. Among 
other books, rhar Natalie remembers From hcF 
schooling, a series. oJ hook 1 ; about children in 
d i fie rent co u n t f J ei ol the wo rbi holds a spc*. sal 
place In he i heart. (These included books by 
M add i : i l 1 B r.a nd c is "Ch i Idrcn o f Aj i i v. rk,. i m d 
Children of All Lands' li : ■ l E I my Pitch 
Pork ins ( J -5 ( ' 1 1^3 . who wrote i se.ics of 

children's books known a> I he I win Books' 
published by the Riverside 3Ve^\ of 
Cambridge, VIA .) 



Young Natalie s | ■ wish was ■ . gi- nut astd 
meet these Either Diildren of the world. 
N a Lid i e says 1 u My father was a tractor 
salesman but had learnt ro fly. He bad wanted 
to Hv in World War I b at hv sin 1 time he 
finished his flying i raining, the war was over. 
Hear i broken then, be could mu ruLs ihe 
opportunity during Work I XX'ir 3| ,uid much 
my moth ei s itiguish, he joined rhe war. I 
re litem her that be used to fly dies*: ancient 
planes for practice and would uskr us up and 
since these planes were open, you could lean 
out and sec cows ami things below.’ 1 

the Peterson children moved many places 
fo I lowing i heir (aibers ambition graph i Her 
Na Lai j es older sister, Irinc went tiisiudj n her 
mothers alma mater. We lies lev College. 
During ItinCs summer vacation at college, die 
two sisters decided to start a child care center 
for tb err town in Rhode island . Naialie was 
H and her ussier l 7 . Somehow, h .tIF fell sn 
place. “It was war time and many military 
mens wives needed .s child care centre during 
their work hours, i had been baby sue mg 
l?d ore and loved it, So, my sheer and I 
telephoned around town and gor ourselves a 
bunch of kids so take care of ihe first 
summer we had ten or twelve ksds aaui in was 
just ihe two of us ro look after them. We 
would take the kids to die beach ami >l.:v on 
the beach for long hours leaching [lu'm to 
swim. 1 I he Peterson girls 1 summer 
camp/clvild tare tenter became popular. TIil- 
fbh owing yea r, the two young girL had m 
employ some teenagers to help hem run rhi 
d ay cate. 1 hey ran 1 1 it ca mp tor fi ve years. " I 
leai nr a a i aw ful nt m n n i ng i r. Wc lea n i r al hiui 
organisation, plans, setting prtigiainnu's. 


“It was war time and 
many military men's 
wives needed child 
care during their 
work hours, I had 
been baby-sitting 
before and loved it. 
So 3 my sister and I 
telephoned around 
town and got 
ourselves a bunch of 
kids to take care of .' 1 
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The young Britons, 
Germans, French 
that they met deeply 
resented the Swiss 
and their easy life. 
There was also the 
blanket hatred for 
the Germans. All this 
provoked Natalie and 
her friend Pavey to 
contribute in the 
process of 
reconstruction of 
Europe. 


back-up phn^ .mil Lunik keeping. “Wc «t I so 
nude enough money to coturibute to oui 
college education," Natalie idds with ll sen Lie. 

N:i Ltilie was no: eager to attend college; her so le 
i n i erejii then was jli writing. She had writ nr n 
plays and even muni tills lor tlw summer camps 
m Rhode Island, When il cume lime io choose 
j college after high school r die initially 
considered applying m acting school. Bur 
ultimately she opted tor die path of least 
resistance and attended Wellesley like the two 
other women in her family. At college* Natalie, 
lor reasons she sdll caniiot explain, deckled m 
study Cmimi. "Il was. 19 i4 and the Germans 
were the enemy 1 rend somewhere char 
according to Statistics* merresi in the language 
i ill lie enemy goes high during the war but k>r 
me li way dearly not the reason. I had learn r 
French In high schttfd .rod wanted to learn a 
new language in col Lege," 

Before 1 1 il- war, there was .i practice at 
Wei Icy Ley that sti idem s n I Furo[ icat i Langu ages 
spent :i snLi.st.ini ial pare of their junior year 
.ibmxd. 'I he practice was disum ii tilled during 
the warycats* so it was X.mdie'.s good ion Line 
that (he war ended right after her junior year 
he college. I hears was rhi 1 firsr hatch In l ravel 
abroad after the war. Since Germany jnd 
Am sirin weie < occupied countries at that rime. 
Wellesley College ins-mad sent their students 
to Zurich, a German speaking city in 
Swit/eiland. 

ft w.is during her year in WirreHaiuf ihai 
Nai at ir s.iw ihe lo l.jI destruction that rhe war 
had brought r 1 1 Europe. Sht- and the other 
Am erican students nn the program me had tele 
the war in the U.5 partially, il most on a 


^cond hand basis. Some of rherr I Hem Is and 
.ici|ua]iLiaLices wlll killed in it; Natalie's 
roommate lud Ium her boyfriend to the war. 
But rhe American students ill Zurich had 
never experienced the physical destruction 
diaL war brings. Seeing the irrevocable loss 
ami ilntTaagt, ihe young college students wen: 
profoundly shocked. 

Natalie and her friends also leh dial l hough 
the war between nations was over, ii whs living 
on in the hearts of people. People were bitter 
nboLit their former enemies, Switzerland after 
the war was. h safe haven for people from all 
over Europe who migrated to get away Srom a 
scarred existence in their impoverished 
eoun tries. Voting Britons, Germans, and 
French dial the Wellesley girls met that year 
deeply re se rued a lie Swiss and iheir easy life. 

I here was also a blanket h; tired lor die 
Germans. All this provoked Natalie .uni Iter 
friend he id class mate at Wellesley, Pavey to 
think about noinrihuting to the 
rocodsmu rion ol Europe, I hen horror at 
sceijtg such destrucl km hue I halted led diem 
m explore the idea of fighting prejudice. Ihcy 
I ell iliej Lim Id work wi ih children who were 
still young nod mu, tim sea in their mauds. Ihe 
lwo girls wan red to do something that would 
bring children Lrom different countries, 
wbeiher irk tids t>r rivals, together for some 
time .1 ml ertai e .1 platform for them to 
appreciate one :i nothen 

Wttli out much deliberation, Pavey and 
Natalie decided in si, in j summer camp for 
children from different nationalities- They 
wanted to do somrlhing on the lines of the 
Peie rum gials' summer day care camp in 
Rhode Island, "Hie two Friends were quite 
unclear about the nitty-gritty of this 
international venture, hm they were 
determined that they would gke riir project 
their best shot. Oil rei turning to Wellesley 
Gollcgq, they spoke with various imporum 
people hIhilil iliis mailer. 'Ihcy i.iiscd ihc 
subject with the President of Wd Lesley College 
and the American Friends Service t 'onaminec 
_ "Ihe girls got a chance to pur their thoughts 
before n larger aitdience when dsey were invited 
to speak at Women's League for Pence and 
Freedom. a pres l [gums womens orgjinj2-.it ion 
that had tried to stop Work! Wnr I . [he young 
women received moral support, practical 
advice and encouragement! bus ihev were 
un,n hie kj r.kse any serious monev. 

Without .1 ei v funds, yet sl=II not dispirited, 
Natalie .ind Pavey leh lor Europe aftet their 
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graduation. 'I hey l4kthc to each focus on 
different emm tries in Europe, one opting m 
go to England ^nd rhe other Germany* 
Natalie says, ri Wc had worked out details of 
i he camp and were constantly in 
communication with each other. We had 
hoped lor our camp ro have four children 
ejeh I rom Holland, Germany, United Stares. 
Austria* Switzer J and ami F.n gland but our 
plans did nor always tail in place." 

The first camp was planned to be set in 
Switzerland because Pjvgt ,md Natalie had 
friends j n l I do ut hct.s the re. Over the l< iur.se 1 i 1 
j year. they found a house fur retUi fust 
outside of Zurich, where ihr.y would put up 
the children. I hey had also found rhe people 
who would hr counselors and work .u ihr* 
camp. Tiiey had only one problem:: how 
would they financially .support their project? 
Natalie even tried unconventional methods 
like selling her reium ticket to United Snuev 
and fcefrie ruling American Army office rv m 
gei Iree American dgarettes dun were worth 
gold in pcst-wir Germany. 

, '”^‘hile sriJI hoping to track do WO support for 
the summer camp prof™,! t Nataiie worked for 
sonic rime wiih the Experiment in 
International Living. Natalie found lierwJf'a 
job as a pinkrifejiiuin gin Incernjat die fin sous 
TidenwaRschdc in South Germany. Ii took 
a brake failure during a car ride with Pavey in 
Switzedand; however, tor iJie miradc they 
needed lo gel their project off the. ground: The 
breakdown Led the girls to stay overnight with 
die ( irheebsr the founders of Oden waldschuic 
and the Ecole d Humanise in Switzerland. 
The rwo got a chance so speak about then 
project with Gcheebs during this night stay. 
This dramatic JirsL meeting was the beginning 
of a lasting relationship between Natalie and 
the Gcheehs. Natalie was hired to work as a 
teacher at kcule d' Humanitc'. 

Then, soon alter iJsis incident, an unexpected 
donation of £ SOP {with a promise to semi 
another S 500 1 qmc from a d on or u n fa miliar 
to the two girls, Ihc donors name was Mrs. 
Maori and she had heard about these two 
determined girls from Krishna Roy, -in Indian 
student .n Welksicy. After support sorted to 
come from different corners* Na talks parents. 
pmaL lively' supported the cu up. They even scs 
up ;isl organization to raise donations. With 
enough money r to run l wo camps, the girls set 
oul to fulfill theij dttaitiH, 

The camp house tniufide Zurich that Natalie 
and Ravey had t. hqsen once belonged iu (he 



Socialist Party, a big bust of Karl Marx stood 
on its veranda. Before the camp began, the 
two Americans promptly moved i hr famed 
economist"* bust to the cell.irf 

Nas :ilies experience as a teacher ai i he Ecoic fa 
school set up hy the tkhcebs in Switzerland 
after they lied Nazi Germany} and the 
Odeiiwahkchulc heiped ui creating a basic 
si nurture of the camp, 4i hdped me to have 
had this experience, 1 learnt about principles 
of working at .m organization. Working wiih 
child re li had also become like scamri nature. 
A lot oi thing? I had experienced and kked ai 
i h esc two schools were incorporated in the 
camp programme. They ate more or less die 
same until losl.iyT 

I he campers were grouped as la milks with 
:iiluh/s (counselors?) as family heads at the 
ramp. Everyone at the camp, including 
children, wa.s equally involved in the cleaning, 
cooking and laundry, just as they were in 
learning spurn, music* folk dancing, trait or 
-fiiiy other skill. Lor Natalie and Pavey, “rhe 
idea of a community of .adults and children 
where everybody, every single member is 
responsible and needs to do hi.s or her p,m to 
keep things going for one.se I fa ml others, each 
member works ai solving conflicts and 
overcoming d if Ecu hies together* wav 

important/' The hrst camp was a great success 
and Lilt two organ izers learnt crucial lessorrc 

Ehe first campers in 1940, just like LPC 
(fuel hi Peterson Camps) campers today, 
stayed for H weeks .starting August 1. “Since 
we had 6 tun Lotialitics, we envisaged a 
national week the camps. Wc lud written ro 
the students beforehand abnui preparing a 


One of the early 
miracles came in 
form of a car brakes 
failure leading the 
girls to stay 
overnight with the 
Geheebs, founders 
of Odenwaldschule 
and Ecole d* 
Humanite' in 
Switzerland. This 
dramatic first 
meeting was the 
beginning to a 
lasting relationship. 
Soon after, a 
generous donation of 
S5QQ with a promise 
to send another S500 
came from a virtually 
unknown source. 
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The camps success 
kept LPC camps 
going and today the 
camps have spread 
tike wild fire, LPC 
expanded to the 
United States 
bringing Native 
American and Afro- 
American children 
together with middle 
class white American 
children. 


presents i ion a \ id bringing .souvenirs from 
their country and a bo teaching a 

regional/ national meal, When the llrs-r batch 
nl kids arrived at the camp, rhe v brought 
puM cards jjid other articles hrom iheir 
countries. 

Arguments maned when ihe children glorified 
then- imm irks. ,L J remember one German hoy 
y| n>lce about [he tallest light house in 
bang in Germ tiny while Lite DlilcIi boy 
snapped bdek lIi;ii the lallcst tight house was 
in Holland." A story chat Natalie recounts 
about lEil issues on the very hr>t e;iltip is that 
ol u tier man boy and .1 Dmdi Ihjv falling in 
love with ihe same English girl- 'chat was 

0 ne i nterrwi 1 i on . 1 1 iss tie wl laid! I .esso ns were 
learnt, 1 Vi ie n 1 he second camp on; national 
weeks were a lolj! no-no. She children could 
instead put up a play or teach game* pupuLai 
in t ht j e countries. IL We learnt dm dancing, 
singing ,ind eating Logedier or anything non- 
com pel 1 live was wondcrfuL " 

Like today a: ihc LPC t .mips, campers could 
choose from .1 variety nl skill-based courses 
like baking breads jnd cakes, dark room 
photography, \pojfs oi" even yoga. Once .1 
week 1 he families (the camp was divided into 
Ll mi lies under a family hc.ul) al she camp 
would go out on -i hi m i I y .1 l i 1 v 1 t y. 1 1 tc c Ito res 
were rotated *0 ihat everyone learnt almost 
evrryi hiiig. I hough che camp organizers 
spoke mostly German, ihey would ^emd 
reports of the individual child £0 ihdr patents 
in English. “The reports were mostly about 

1 hr child's si renct h.s and areas o^ in re res if 

Natalie still marvels as die parents 1 faith in the 
two inexperienced, young In feigners, today. 


I .PL a Hoard of Governors with clear 
policies on recruitment and programs, Ihcse 
days every com odor needs a police clearance 
cert i ficare. Rack in 194 '■) 1 he c.i l-.ioi ices were 
oi another kind. 

Natalie. Pavcy* and the parents ol the campers 
had to cross dense networks of red tape to get 
the children ill in Swil/ertand. ""One of OUL 
former campers, now an old mnn. gave mt ai 
one point all the correspondence his fa l her 
had with the police and all kinds of bureaus to 
gee hi in l l ■ Switzerland, to the camp. lr was 
not easv from lFic pnim ol view of the struggle 
with the officialdom, Rui somehow ii 
happened, we managed to Jo if and cSi t; kids 
loved it. 

A lew years ago the first campers had ,1 
reunion in Switzer land, Natalie is proud of 
the Li l 1 LEiaL LFC earn pers continue to stay in 
much with each other and many ol them 
return as itiaLure campers or even helpers :ir 
the camps, lake the instance of former 
director ol Eenle J'J lu man ire, Nir.ih 
Hudspithi Sarah first met Natalie at a LPC 
cam p -is .1 you tig camper I roan England She 
has since then served l PG Its a variety of roles. 

Pavcyt Natalies partner got roamed and ItU 
Luropc after the very first camp year. All 
alonc r Natalie con tin net I her sLfuggle. She 
found support in hnnily, friends and Arm in 
Lucthi., a colleaguvr who later became her 
husband. 

Hack in the United States, die camp was 
supported its Board oF Direct uts* mostlv 
Naulics family and friends in RSicnlIl- Id; .1 1 id. 
who helped in bringing donations a ml by 
ending Americans to the camp. In the early 
days lIh- camp was known . 1 * Young leaders 
International, bui during the Met -arihy era . 
hi ilie ^Osp the word “i morn a rion a T in die 
Lamps name made it a subject oi su spit; ion - 
.S-n they c leered to change the name- "The 
name Lucthi Rctcrsbn Camps was .1 
nimbi fiat Ion of my name and Annin’s. Et was 
c e rui illy tun im choice and before I could 
send an alternative to Young Leaders 
International, die panic-stricken Board of 
Directors had l hanged it. ihc name LPC 
continues.” ‘Ihe success kept l.fV going and 
cod. tv the camps have spread all over Luropc 
,und l ci the US- Fot Natalie. it was a dream 
tli.it LPC -expand to die United S rates and 
bring Nil dvr American and Afro American 
children together with mid die- cl ass white 
American children. 
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Certain rvenrs like die political siLLULinn of 
Europe in :hc 1960s. created ^)lTte drjinu fnr 
die LPC Limps. LPC! tried u> gri Russian 
children together wirli American ones ar the 
tamps in Europe bur they could not make any 
headway. In 1968. LPC was ready m se< up 
i heir Stjsc camp in Prague, OtLEoduvakia, 
when ibe 'Prague Spring' happened. During 
i lie camp, Soviet tanks rolled into the t !/.ed] 
capital and LPC campers in Prague were 
inadvertently involved in jo interesting 
adventure. I he L a mpers escaped by 

hitchhiking From the Swedish Embassy in 
Prague through Germany ro Scandinavia, 
One of th e n ex r big even is- hap pened in 1969 
when the htsr LPC. caEiip was up in 
Yugoslavia. Il was li success, the first major 
I -PC' -vi ep towards Eastern Europe when the 
I run Curtain was sril] up. 

But Natalie was only a camp organizer part- 
time, Her career its an educator had starred at 
the Odemvddschulc In Germany, but it was 
ai Ecolc if I Inman inti (bar she Powered ns a 
teacher. Natalie ai id Ami m joi ue< I i he Ecole nis 
reaches in 1956 and eventually became 
dim: inrs of the Geheeb school in 1 961. 
Natalies big success as the Ecole director lies 
in scarring the American Program me at the 
school alongside die Swiss VLnnra systc ni . She 
built the institution into the truly 
iniemaLional school rh;it it is coday, Lira wing 
on Jier skills as a qmp coordinator she used 
uneonventiomd means to bring teachers from 
US colleges to reach at the Ecole. She was an 
expert in running the show on a limited 
budget while keeping die spirit of the Ecok 
alive. Natalie and Arm in h.ive resuscitated the 
Ecole several rimes in a variety of ways. One 
was li i invite <m established educator jmJ a 
Psychologist Ruth Cohn to teach her 
com mtmicat ton method, id flheme- 
C entered Interaction] at ilie Ecolu. Nai.ilic 
find Arm in were later sLiccetded by a group of 
leaders as directors ul (hr Ecole. Natalie 
continues lu ie;u:h at The school 

One of Lire other roles that Natalie has 
played is to spearhead the women's 
emancipation movement. “It all started a her 
a i richer and I heard Simone dt Beauvoir on 
iclevision. We were Reed up by her speech 
and decided to do something si the Ecole, 
^'e knew about the womens groups, at that 
rime called the Li>nw:ionsness raising groups., 
and feh i hat we could have a womens group 
at Lhe Ecole that could work like these 
consciousness raising groups." 


The womens group has continued for years 
find the Ecole women meet evt:ry Ti.iesd.iy, 
l he womens group also irietl in gel n mens 
group together bunt never took off “Wc had 
ti Liny i hi rigs on our agenda like small things 
that may seem ridiculous to tire younger 
generation, 1 '' Amongst ihe issues they tackled, 
Lht: group addressed sexist vocabulary used at 
die Ecole. “Due to the spread of the feminist 
movement, advertisements in many parts ol 
the world were gender- free hut .u the Ecole 
wc continued to use die sexist words. So, the 
members ol lire wumm's group got up at the 
Sl 1 1 lj Igeinti nde, a mixed platform of s t ude n ts 
and teachers at the Ecolc, and declared eLlii 
we would like to use the feminine form which 
also includes masculine form. I personally 
believe you On not think without a language 
and if you ace thinking in terms of masculine 
forms, you are excluding yourself and all of 
your gender and it can have a subconscious 
effect that yo u du a tot t a ke you rsd f or vour 
co-women as seriously as men." Slowly, the 
womens group found ways ro say neutral 
gender words. 

Natalie looks at the mountains fmm her chair 
and says, T would always call myself first a 
leadrer, 1 have also enjoyed everything l did. 
Rut one thing I would like to say to young 
educators is to get to know your students 
personally, in any way you can and see if you 
can inspire your kids to get ro know 
diem selves too. Also, do not gee into the job 
unless you like children or teenage rs!" ■ 


5HAGUFTA 5IDDHI Is a 

cu Hurd historian and educator. 
Wtuks with tiie KrishramurtJ 
f minds im, India, After 
abandoning a satire life in ihe 
medieval ramflaris til Dlllii, she 

is nying to nrak& sense of life and living rn 
ferates. If you happw to be wands* iog in the 
teGyrinUiins lanes of Sonatas, there are high 
chances of finding he? almost always at a chat 
shop speaking in an accented Kioipun with a 
bunch ofBanatisis. 



But Natalie was only 
a part time camp 
organizer. Her career 
as an educator 
started at the 
Odenwaidschute in 
Germany but ft was 
at Ecoie d' Humanite' 
that she flowered as 
a teacher. Natalie 
and her husband 
joined the Ecole as 
teachers' ini 956 and 
eventually became 
directors of the 
Geheeb school 
ini 961. 
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OF FRIENDS 


Amole Gupte talks about what it took to make 
the delectable 'Stanley ka Dabba/ 


* 


Interview: Amrula Paul 
Photos Courtesy Gupte 
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Why did you make the decision to put the d abba tit 
the heart of matters in your storyline? 

When addressing 1 he hunger of the non- privileged, 
the niOHl direct and useful metaphor to drive the issue 
into the lies Ms and minds of the viewers for me was the 
lunch -box The Dabba - Everyone has a Dabba! 

1 went hi I he same school that's seen in the him. And 
there was a Sian ley in class with us. And in the sixth 
grade, when we moved into the new school building, 
morning school turned into day school and the need 
tor the dabba arose. Stanley unfailingly brought to 
school everyday, ‘aloo id rassewali subzi and puri in y 
bent al ti milium 2-tiered tiff] n -lx >x . Tb e sm ells drov e us 
crazy when he opened the lid in the long recess. But 
why l he same, wonderful stuff everyday? 

His story was, that on his way la school, a street Hindu 
hotel friend tilled up his box with the regimental aloo- 
puri breakfast on menu for free. Thai was 38 years 
ago, but the aroma and Stanley .s laic, both remained 
fresh enough to kick-start the screenplay of Stanley Ka 
Dabba. 

What was the nature of 3KD workshops and how 
did the children benefit from them? 

This is an aside, but it will help you understand Ihe 
model. For | years I have been fuelling a cinema and 
theatre studies class in Pali Chimbai Municipal School 
in Ban dra, Mumbai. The idea was to introduce cinema 
and stagecraft as a holiday subject to the no n- 
privilegcd. financially challenged child. The it t lent ion? 
To catalyze a strong desire iu l he child {age 6 to 16) 10 
jump her social class and move towards being an artist, 
a creator, who will event uatly join the media slrcam, 
be is cinema, theatre nr TV. After all. ifs not rocket 
science thal one needs to wait Lull H post-grad to gam 
knowledge. Chaplin, Majidi and a cache of filmmakers 
are our gurus and their films our textbooks. Add 10 
this, film theory and theatre exercises for breath, eye, 
voice and posture. 

The children made 2 short films in two summers. Their 
first, Aansoo bruiey moth was showcased with Megan 
Mylan’s ‘Smile Pinky 1 at the 1st Childrens 
International Film Festival Mumbai 2009. 
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All together, through 
one and a half years 
of the Stanley 
sessions, 170 
children participated 
at-will. Some came 
barely for a day or 
two. But since the 



This sturdy classroom model of in- 
school holiday education, E brought into 
Holy Family High School Most of HKD 
was scripted from memories embedded 
in those very walls, though the children 
of my time are touching 50, 1 ran the 
idea of u voluntary Saturday holiday 
morning class with my Head Mistress, 
Mrs, Asha Kapoor. She, in turn T 
proposed it to the School Principal 
Father Francis Swam l who was 
dr lighted by the idea of sessioning the 
scree 1 1 play f >f Sta nley Ka Dabba with the 
school children. He sent information 
notices ter all classes inviting children to 
a free a 1 1 l s voh \ n t a n Si it u rday c I ass < >f . \ 
hours with 2 recesses. 

All together, through one and a half 
years of the Stanley .sessions, 170 
child ren participa Led a \ - wi 1 1 Ho me 
came barely for a day or two, L>ui si rice 


flie class was voluntary, Lhere was no 
binding on any child to attend, having 
thrown the weight of following 
continuity out of the window. All the 
170 children have received a foe-waiver 
scholarship far I h is academic year as a 
return gift from my production house. 
As for the climax concert, I set up 
Part lies Besant Mon lesson School 
conceri. rehearsed it in their school 
timings and did a single take of the 
performance with actual parents, 
teachers and children. 

And what happened on all Saturday 
mornings at Holy Family High School was 
nothing less than magic, where the pace 
and mood oftJie sessit ms were determined 
h\ the children. Every SaJ unlay wasn't 
tiMesp,ii rib a filming Saturday. Theatre 
exercises and cinema vising was part of 
the knowledge sharing. 
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Also, the hardbound Script of SKD was 
piinxisdy forgotten at home in order to 
session the narrative in the old 
raconteur tradition. This discouraged 
mugging up script lines and encouraged 
cooking up your own lines after 
listening hi lhe scene enacted hy me - 
just like grandmother enacting scenes 
from the Mahabharata. And Lhe winner 
- No lights in Lhe shooting space. The 
Canon ?D, a digital still camera with a 
motion capture card and its user Amol 
Cole brought in Stanley K.i Dabba 
without the cum become paraphernalia 
of lights* This set the childavn free! An 
innocuous still camera without Lights 
cannot distract children from showing 
their best in child friendly timings. That 
is the big lesson. 

How did you maintain the 
spontaneity of performance with 
such kind of time lapses? 

As I said before, there were no lights 
and no humungous cameras to thwart 
lhe progress of emotions of both 
children and adults. There was no 
artifice in the spaces, barring the little 
camera and lhe synch sound mikes. 
Most scenes actually took real -time to 
shoot. An emotion that came to the fore 
in a scene was lidyer carried to the next 
Saturday session. It was wrapped in that 
very session. In most shots, the 
rehearsal was the pristine lake. The 
progress of the story was always in 
La I idem with the filming of the script. 
And the surprises of fallen milk teeth, 
bruises and cuts of Stanley and friends 
were happily included to enrich and 
authentic -a te the sc rce n pi ay . 

Candidness was nurtured against 
perfection' - when the Lord gives, you 
need to be in a candid position to 
receive, never the rigidity of preset 
perfection. Being instead of seeming ! 
And that's what children are - the most 
effortless interpreters of life. In SKD, we 
adults ljenefittcd hy observing them and 
repeating their processes in our roles. 
That is why it all looks so spontaneous - 
because it is. 




ff this was not originally intended to 
be a filrrip how did you weave 
together a narrative from your 
footage? 

In 2008 J was ready to go on floor with 
a film on inequality; its songs and 
breakdowns and budgets and schedules 
in place, fhe path of Sapnon Ko Gin to 
Ginte was riddled with mines, and 
walking it was made impossible for me. 
That’s when I went deep inside and 
pulled out Stanley Ka Iktbba and put it 
on paper. Twice bitten, thrice shy 
when 1 took SKD into session to Holy 
Family Sehoot. I premised myself - Mol 
to promise the world a feature film. 


The progress of lhe 
story was always in 
tandem with the 
filming of the script. 
And the surprises of 
fallen milk teeth, 
bruises and cuts of 
Stanley and friends 
were happily 
included to enrich 
and authenticate the 
screenplay. 
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...my stature in the 
eyes of my children 
friends, is that of a 
frog's. I am 'a mole 
frog' and that is not 
daunting at all to 
them. And the 
friendship is not for 
gain. I am not 
extracting anything 
slyly from them, I 
don't kid-glove my 
friends. That way l 
feel I am a child 
myself. 


Instead, do it in the spirit of the 
promised Saturday sessions and see if 
anything got bisill overtime. 

A ft et loading material on Dee pa's edit 
machine over a period of 6 months* she 
began looking into its form. She put 
together 20 minutes of l he 1st half and il 
rocked fur I he people who saw it. 
Hugely relieved, wc chugged ahead with 
the filming of the rest of the narrative. 
It was a 90 minutes narrative from the 
loginning. We lost some written 
moments... we gained seme candid 
moments. 

Tell us how you managed what the 
biggest of Indian directors have 
mostly failed to do - get the children 
to be seemingly oblivious of the 
camera. The children never hit a false 
note in their performance! 


One. my stature in the eyes of my 
children friends, is that of a frog's. I am 
l a mole frog' and that is not daunting at 
nil to li jf eel. And the friendship is not for 
gain. 1 am not extracting anything slyly 
from them. 1 don't kid-glove my friends. 
That way [ feel 1 am a child myself. I do 
fight with them and get argumentative, 

‘Two, when Neil Sadwclkar, our 
Technical Head assured Amol Gole and 
Dcepa and me on I hat day in September 
2009, * ha i the little Camion yD would 
give result and past the test of the silver 
screen. Bless Neil for this... because, 
without the lights and the huge, 
immobile Arriilex 535 sound hi imped 
camera, the children were literally 
liberated from the shackles of formatted 
and time-consuming filmmaking, where 
children are the prone 'sm allies' in the 
food chain, eternally waiting and wilting 
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away before Lite Director Of 
P ho L ography T after 1 Igls l i i ig u p for 
hours, .shouts tmt am ready for take! '. 

How did you work towards 
minimizing exposure-risk and groom 
the attitude of young actors during 
the process? 

With able support from Fathers warn i, 
Ltm Principal of Holy Family High 
School it was possible to speak to 
children and parents at length about the 
perils of media exploitation of children. 
I cited examples of popular children's 
talent shows on TV where the tears of 
the loser were more TKP fetching than 
the smile of I he winner - all trapped in 
exhausting 12 hour shifts and months 
long schedules, be it film, TV or 
advertising. Plus the peril of missing 
school, not for the academics, but for 
Lite childhood pleasure of being with 
same -age friends in class, vis-a-vis 
being all ilie lime in the company of 
adults on a film or (V shooting. 

Through the filming period of HKD we 
strictly enforced die rules 4 hours on 
a Salurday (no Sundays) or a vacation 
day with two recesses inside the school 
without missing a single working day of 
school, where you can walk in and walk 
out as\ on please and boa beneficiary in 
a school activity. We found this a goml 
example of child friendly Him making. If, 
in order to shoot with an animal it is 
mandatory to have an Animal Welfare 
Board person to supervise the 
proceedi ngs, can't there be stricter laws 
for filming or televising children, like in 
1 lit; West? 

SKD marks the rather strong debut 
of your son Partho. How do you, as a 
parent, place celluloid dreams in 
context? 

Mindful of the pitfalls and traps 
awaiting children in commercial 
cinema, no sensible parent should cash 
cow their offspring. ]■ would only lead 
to an irreparable loss of childhood. 




Therefore its a no no for Parftio when it 
comes to anything outside of home. As 
far as strong debut and all thaL... neither 
Partho. nor Deepu. nor I see his 
participation in professional terms. It’s 
the cinema and theatre learning process 
which is more important. Partho has 
been my Saturday buddy since he was 3. 
Be ii concerts in special schools, be it 
the cinema and theatre studies class at 
Pali Chirn bai Municipal School, or 
rehearsing with other child actors for 
Taare Zameen Par (TZF), Partho has 
been by my side at til [ value that bond 
very much.... more than anything else in 
this world. 


Through the filming 
perioo of SKD we 
strictly enforced the 
rules - 4 hours on o 
Saturday (no 
Sundays) ora 
vocation day with 
two recesses inside 
the school without 
missing a single 
working day of 
school.,. 
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...we ore fabling 
child-rights issues 
through cinema for 
a wider reach. 
Our dreams are 
connected with 
better success rates 
of social change. 
Celluloid is merely 
the means not 
the end. 


About celluloid dreams. ., no dreams, we 
are tabling child- rights issues through 
cinema Fora wider reach. Our dreams 
arc connected with better success rates 
of aodal change. Celluloid is merely the 
means not the end. 

Teachers are neither morose, nor dumb, 
much worse* they are numb. And it 
isn’t t heir fault. If you have divisions A 
to F in each grade and every di vision has 
a minimum of 50 children and the 
system teachers are entrapped in, 
believes in rote and Has banished the 
arks nut of the curriculum, then they arc 
going to behave like robots in class. Art 
is merely imitating life. And so. if life i.s 


stereotypical, 1 >h it M BAs. quarfer- 
pmfits believe is or middle class 
teachers, art shall follow. Except in the 
vase of the Nik 11 midis of I lie world. Hut 
they are few. Others are in a tearing 
hurry to make children drink up the 
subject matter of textbooks and not life, 
with vary ing degrees of commitment to 
their 'noble profession’. 

The fasciny iingly ogre-ish Verma is 1 ml 
another Stanley - thought to myself 
why toll the story twice.., also I went 
way past my tolerance III trying to give 
him a long-winded wind-up when I 
should have just let him disappear like 
ether from the school corridor post his 
realisation. 

Stanley Ka fhibba is special for us. Anri 
the colfaho ration with Deepa is the 
same as parenting Partho. Therefore. 
SKD is our 3rd child after Partho and 
TXP. Deepa tihatia is a mountain of 
artistry f without whom l wouldn't move 
an inch in life and it needn't only mean 
up or down. And as far as debuts go.,, 
less said the better. ■ 


pjtsg* . jgf jj§pi|M. M - -•■*58111 * 

■Siantsy Ka Dabba Is a Hindi f iim written. 

directed add produced by Amole 
'! Gupte. It was rtf eased on 13 May 201 1 
It trace® the fictional Story of Stanley, a 

p who never brings his dabba or 
iunchbax to school and Is always found 

eating out of hrs friends' lunch boxes. A 

* 

bunch of very disagreed^ teachers 
make Stanley and hte Mends' lives 
miserable as they insist on Impinging 
on tHelr lunchtime bonding. Life 
becomes even more difficult when the 
Hindi teacher {Amote Gupte) femes 
Stanley to his own dabba or stop 
coming to school The question that 
looms "‘why does Stanley never gei a 
hke dabba?" 
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Learning by Doing 

Training in theatre enhances a child's overall learning experience through techniques developed sri the rehearsal room 
and helps children cultivate creative thinking and problem so! wig abilities, strong social and interpersonal skills, and 
strong communication skills through the training in theatre. 



The Theatre Professionals 
initiative is based on the 
simplest of premises: 
Dramn' is simply learning 
by doing. It enables 
experiential learning and 
ensures there's also spore 
for positive reflection 
relating to experiences. 


H ow do you give children the 
confidence to aegotiaie the ever- 
dumgmg world around fhcmf By iust 
telling them to become eonhdem. or by 
enabling them to experience and develop 
their own frames ofrefcitrice? 

Willi this as the objective a. group of theatre 
professional* cun veiled In London and 
CxHinccticu i ■ crai n ed ] eh an ,\-1 a neks haw 

varied Them re Professionals PvL Ltd, a 
Mumbai -based company to professionalise 
iind improve die standards of practice Uw 
theatre in India. The prime objective of the 
company other iban creating theatre 


pmchii lions (estb. 2008 } is eg train .itior^ 
conduct capacity building workshops in the 
performing ans n and offer and execute 
complete drama syllabus and curriculum 
solutions in si In mis.. Theatre Professionals 
belike that in drama classes and workshops'! 
students literally put themselves in others' 
shoes which helps rhem realise ihe Importance 
liI compassion and empathy. 

I or a long time,, the teaching oF dmmatlcs in 
school? has been misunderstood as leaching 
children to developing elocution skills an 
activity that enables them io hen s me better 
oralors and public speakers and develop 
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Speech . diction or 
elocution is not the focus 
here nor is it taught here 
Even the drama is in no 
didactic form. Instead kids 
are encouraged to discuss 
issues and things they 
observe around them 
without feor of being 
admonished or judged 
they then use the 
discussion to develop 
concepts and work 
together to execute it info 
performnncE pieces 


confidence. Iheatre Professional believe in 
doing little more than thm by developing 
in the student. the ability ro stand Lip and 
perform in front of audiences. 

Dramatics taughr creatively does much more. 
A i the most basic level * exer cists and activities 
in a drama class enthuses children to become 
focused; and more interested in the process of 
learning. At another level it gets therm to 
underMand and empatihsc with oil lets. Bui 
most imporumly regular application of 
dramatics ckcjcLscs taken fn sm i h e reh eared s 
into classrooms - empowers every child in a 
sense that they become more capable of 
finding ifitir own creative sol mi oils to 
negotiate scenarios in the classroom and 
stifcsequendy in life. 

Although drama h not new in education, die 
ubiquitous speech and drama class has been 
offered > 1 7 an elective 01 otherwise in many 
schools till dare, but Theatre Professionals 
believe that they are slowly hut surely 
changing the way drama is being used in 
education. 


1 tom jusi being a means to good speech or 
performance we ill ink ihat the practice and 
discipline of drama tan be used to teach 
childrei i sel foex pression . cf£ai ivi i y. 

collaboration and communication skills. 


Which is why they conceived the Drama in 
Sell on Is Program, which u^se* theatre exercises 
and techniques m engage childrens mind, 
body .snd imaginations. 

Speech, dicifon or elocution is not ihe fix: us 
here nor is it taught here. Even the drama is in 
uo didactic form. Instead kids .ire encouraged 
ro discuss issues and things they observe 
around them wirlioni feu of being 
admonished or judged, they then use the 
discussion in develop concepts and work 
ruger her to execute it inro fwrformanoe pieces. 
I h, rough a variety of fun exercises they are 
taught how e cl Lise tlieir body voice, creativity 
and energy ro understand themselves better, 
connect with other children in the class, 
discuss and create together, huiJd their own 
perspectives. 

The results have been surprisingly very 
encouraging, and at tunes the trainers are 
often: Il-Fl astounded with the creativity and 
speed with which children respond to iheye 
unorthodox methods. 

Tire program was evolved by a team of 
professional theatre praci iii oners tvho also 
tc Lve wn rk l ng w r iih eh ildren. Hi f i r ex pe rience 
and background in theatre at id arts .ind their 
InreresL in education drove them ro evolve a 
new l I i i :n 1 1 j F\ e in drama education in India. 
‘Iheatre Professionals foci that hy using die hill 
power of i Insure practices they can really put 
iheexLibenmi energy' anel curiosity ol children 
to co nsi n tet ivc use, 

Ihe Ihearre Professionals initiative is based on 
dx simp i of premises 'Drama (e lie word rtsdf 
stems from Latin \rm i m da) is simply learning 
by doing. h enables experiential learning and 
ensures there's a bo op arc for positive reliction 
relating to experiences. Therefore, by 
encouraging learning by doing ami post-event 
reflection arid i^Tncnt, the study and reaching 
of dramatics can Mnmatlcally improve 
classroom learning outcomes. 
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Ait example would perhaps help to 
demojmr.Mr the power ol teach in g- 
learning dramatic*. Tn c.:l n sh VII of one 
sditMil th^rc was a problem with Ilkhs, 
Often rhe curriculum z* not challenging 
emmgh - especially for sin;iriei children 
in chc lIuss. A characctrLsacioii i^c 
conceptualised under which children 
-til up! i character from the real world. All 
snide tm st fee ted and represented ; 
character they observed in their everyday 
life, :md studied how die chosen 
chasjeser walked, spoke, dressed, 
gestured and represenied him /herself. 

liaeh week they had to refine du_ chosen 
character a liide more, always striving 
towards a closer rcpresentaLHtn nl their 
chosen charar Let. Sufliticntly challenged, 
the students experienced the result of 
eonstani application id the task, Finally, 
after they Eiad xuHiricndy mimicked ami 
represented the chosen real-life character, 
they were asked to improvise ritual ferns in 
which chcii characters interacted with 
each cither 

Consistent reflection and vclf-asscssmem 
of Lhri t work, is whai professional actors 
do .Similar exercises creates awareness 
. i mong s tudiii u 4 ) I i .1 iei r own p hystcal lu u I 
| y l In s 1 1 jgj ca I c apa b t h l ies w ■ i l I i x- i J ua5 
and as group performers. It deepens 
students understanding ami appreciaiion 
of the viewpoints ot the characiers thev 
portray on sl age. TliE.^ is a first SLep 
ioxv;inJ* learning to re*peci the views 
characters of mher children in class. 

A l|t i i class es a sale space lor children 
to explore i heir though Lh ;uu| ex press 
diem through action. It is a n<m- 


iudgmetual space* where die-, will 
become less apprehensive abnui 
ex pre ss i ng the i r opi n soi iju i r pu rsuc ! i ne 
ot thought, while Interpreting rhe 
charactets they arc asked to portray In 
some school* Theatre lAofessimuife do 
'memory searches/ Students are 
encouraged to dig deep into thesr 
personal history to Identify' anti 
understand their formative influences; 
Introspection and recollection of things 
in the past enables children to Income 
comfortable with themselves and learn 
liorit the mistakes they may have made in 
the past. 

Drama and role playing work* because sr 
ss hid Lisivtr . [ 1 icre i ^ so mu c h stress i i a os i r 
education system on the written word 
that development ol verba! 


com n mni cation skills is often Lgnoredi 
Because it is action oriemed, dramatics 
fidusotkta lets children express themselves 
verbally and gixes children with Il-ss: j t 
xv ri rmg skills an tsuifet and opportunhv 
up participate, shine .and develop 
confidante. Especially lot kinesthetic 
visual learners, drama lets them engage 
mind and body while developing rhe 
tocus and creamin' of children, li also 
develops the q uaJ i ties o f t ea m wo rki n g , 
learning to appreciate otheis anti the 
ability to take constructive criticism. One 
sul la exercise called 'etc a if .2 machine 
xvi ill your budkV in classes leacht* 
students to work towards common goals 
ami learning to psesLOt group work. 

Not surprisingly gir.u teachers and .seer* 
like Sri Auroblndo and Nobel laureate 
Rabindranath Tagore were .strong 
proponents of teaeliing through the arts. 
Hi eir work and philosophy stronglv 
advocates ihe inicgradon of the am ;is .m 
integral componeni in the education for 
the development of the mind. They 
understood instinctively that learning by 
doing enables and builds the confidence 
of Juki rm to devise creative solutions to 
the known and unknown challenges of 
life. ■ 

Willi inputs from Sanando Mukfoopadhyaya id ihe 
Theatre Professionals Drama n Schools Program' 
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Iheaue to professionals 

and improve she standards ol practice for 
Theatre in -nd-a 

ll is fi Mumbai kBsed Theatre Company that 
provides various professional services in the He^d 
otHieatro and Drama. They uain icb^mdoc! 
capaciiy build ng werisheps in the perform ng 
arts, and offer a^d execute complete syllabus 
ojmailum sol^itioits in sriionte, 

Thar. Icmg term vision rs lu build and cireaie v.dii- 
blazlng and p lot mrtiat vesthst work tewds a 
t>ew %igr-ciafrl af world-class ifteaue product 
made fer Indian aoefiatces whd are hungry for 
new and exciting options in cultural 
a-^teftinnf^Fil, 

The Brana in Schools Program is one ni tna 
many programs rur= by Theatre Rrofessionals. 




fheir current focus is on improving capacity in 

the theatre industry 

■ We advai'-ce die a-ctcr’s practice through 
exp-usure to aDCompIjshed acidis and 
directors Irom across the world. 

■ We design engagements fc r theatre di i ectors 
aed ctes^neis to develop tra iding in tlsefitre 
pedagogy and stagecraft design, 

m Vi'rj constfll for e^stmg performing arts 
o^;ri'.E5tmns seeking -■!) ex&uotG thc>; vtsfen, 
and improve on administration and 
orgaiir^ationa! ctevelopdfeiL 

■ We brmg tin* benefits of theatre practice ans/ 
i^ltfods lo the fields 0 1 ohrld-educatioo and 
edijlt-fiatning 

Check out their website; 

hit p / /iw w.thoa Lrpproff^on^ls.^o, in 
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HOWTO LOOK AT MUSIC 


WHY WE NEED 

MUSIC 

Are there any benefits to learning or appreciating music 
apart from the fact that it is an enjoyable pastime? 

by Luke Haokip 



I personally don’t know anybody who 
doesn't like music. We do nor know why 
wc like music and yet every day we are 
immersed in it for hours. Even the most tone 
-deaf of people or the very small percentage 
of people who profess they do not like music 
are found humming a rune in i. lie shower or 
while working, completely unaware that 
they arc indulging in this most ethereal 
medium. 

When one thinks of music, rbe images 
conjured up are usually that of peace, 
harmony and brotherhood - most 
connotations ro music arc positive ones. And 
while most people wouldn't mind the 
occassional dabbling ink, if they had to take 
timeout ro learn music, it would only he out 
of indulgence or so rhey feel. The questions, 
therefore* that arise in most people's mind, 
especially those with young children, arc 


ones dial question the practical aspects of 
learning music. Why must we learn music, 
or rather, why must our children learn 
music? Arc there any benefits to framing or 
appreciating music apart from the fact that it 
is an enjoyable pastime or unless you want 
you i‘ child to become a professional 
musician? Will it help my child become 
cleverer? Will it help her in other aspects of 
her life especially in a non- music profession? 
Dtcrature can hone one to be a good writer 
and hence a journalist or even a television 
producer, mathematics can perhaps one day 
help in becoming a better engineer* 
economies could lead to a career in banking. 

Every system of education is trying to 
educate in order have a pool of employable 
people eventually, nor a bad thing in itself 
bur in such an environment sometimes 
music seems 3 Ikde out of place and even 
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unnecessary. There seems to be no rnson to 
learn music formally unless you want to be a 
professional musician. And it also seems to 
nke a lot of time and effort so learn music. 

Steven Pinker, die famed American 
psychologist and cognitive scientist, has 
referred Lo music as being a "pure pleasure 
technology" with no real hinction. And then 
most would argue it nrlierwiwr. But Pinker s 
statement is part of a larger argument and he 
is in no ways belittling music - chat perhaps 
for a later time. 

The ancient Greeks had a fascinating way of 
articulating how music works and why k is 
required. In their quadrivium or medieval 
university curriculum consisting of 
geometry, arithmetic, astronomy, and music 
- astronomy and music were i wo sides of the 
same coin. .Astronomy described 
relationships between observable, external, 
permanent objects and music illuminated 
relationships between invisible, internal* 
transient objects. *1 imagine us having 
internal planets, constellations of 
complicated thoughts and feelings. Music 
rinds the invisible pieces inside our hearts 
and Souls and helps describe the position of 
things inside os, like a telescope ihar looks 
in rather than out,” wrote Karl Paulnack in 
an article in CS Monitor. 

7h ls is what Marvin Minsky, one of the 
pioneers of artificial intelligence and 
cognitive psychology^ hits to say regarding 
why we may need music, "Why on earth 
should anyone want to learn such things? 
C eomc try is pi actj cal-fer building 
pyramids* for instance-but of whar use is 
m llsecs I knowledge? Here is one idea. Each 
child spends endless days in curious ways; we 
call this play. A child stacks and packs ;ifl 
kit ids of blocks and boxes r lines them up, 
and knocks them down. What is that all 
about ? Clearly, the child is learning about 
space! But how on earth docs one learn 
about lime? Can one rime iii inside another? 
Can two of them go side by side? In music, 
we find out!” 

I ben there arc those who say that music n 
necessary to us evohitionariiy speaking - like 
I :i rigu age . It is so n Je t h i ng that wc needed so 


we evolved it or evolved into it - that 
humans hid a genetic disposition to music 
rhar is why wc developed it. Probably like 
rhe way we took to speaking because 
evoliniotiarily wc needed ro communicate. 
And dien there arc those who say that music 
needs to be cultivated. 

Music is ;t big subject with many genres 
what r$ music to some may be to others a 
random physiological dissonance and 
because they are not familiar with it it is 
construed as general cacophony. For example 
contorted serial sequences in atonal music 
are generally too complex for the brain to 
recognize unless we are familiar with the 
score and that roo backwards! It's the same 
with any new form of in uric wc dabble in - 
either playing Lt or just listening to it. 
Initially it all seems really chaotic - lets take 
for example Jazz or Carnatic music, to die 
uninitiated it will sound like a market place 
full of musicians playing to their own heats. 
But slowly as you let is seep into you, you 
get familiar with rhe tones, the scales and 
voila! one day you are sitting in your balcony 
and enjoying that music, 

"Whether music is necessary or not, wc still 
enjoy it first and foremost* and If it were 
tuken away wc wouJd have different brains 
as ; : i result. Music ls at the very heart ofwfm 
it means to be human, and we need science 
to help us understand lilts, not to explain ii 
away," argues Philip Bali, the prizewinning 
science writer and author of The Mush 
Instinct. 

Bui then, can everyone learn music and if 
they can should i h-ey? Since the benefits of 
music perhaps is felt most by pieoplc who 
understand It a little more - people who play 
a musical instrument or sing, chose who 
have learnt music either formally or 
Informally, 1 personally Feel, yes, I do not 
know what ihe solution could he for people 
w! lo say they do not have a musicaJ bone in 
them or people who arc cone-deaf, there 
seem to be a lot of people like that, bin for 
the test of us who cm, perhaps if we are 
willing (o put through rhe rigours of music 
training - there’s a Sot of bliss waiting for us 
on the other side of that training. 


Whether music is 
necessary or not, we still 
enjoy it first and 
foremost, and if it were 
taken away we would 
have different brains as a 
result. Musk is at the very 
heart of what it means to 
be human, and we need 
science to help us 
understand this, not to 
explain it away. 
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Evolutionary troit or not - 
there's no denying that 
there are some 
compelling reasons why 
music is necessary in our 
lives and therefore, we 
must listen to music, ploy 
music, teach music and 
facilitate the learning, 
sharing and listening of 
this auditory cheesecake. 


Evolutionary nail or nor, rheres no denying 
thai there arc some compelling reasons why 
music is nectary in our lives and therefore, 
we in list li.sren to music, play music r reach 
music and facilitate the learning, sharing and 
Ei sterling of this auditory cheesecake. And 
the only thing that it will fatten* is the soul 
- for the betted 

WhaLeve r the origins of music be and how 
and who can learn music norwlrh.sranding, 
why we need it and how we benefit from it 
is possibly a lot easier to explain. 

MUSIC MAKES YOU SMARTER 

Several studies conducted on the effect* of 
itlilsIc to the brain have revealed that 
children, who are exposed to music, or those 
who play an instrument, do better in school 
than those who don't. It could well he a 
reverse Sor that matter - that the children 
who are actually sman are picking up music 
and doing well in it. 

But these researches also suggest that 
exposure in music benefits .I child's reading 
jgL\ IQ and rhe development of certain pa lift 
of the brain, for that matter ir says even 
adults can gain from learning to play an 
instrument or sing as ii helps the mind, to be 
alert and remain active and in due course 
help to sharpen the memory. 

Many of us have heard of the Mozart Effect . 
Apparently listening to Mozarts music 
beiteis some kinds ol mental perlormancek 
a I heir short term. And there arc recent 
reports how music improves rhe brain and 
heals 1 lie body. Researchers at McGill 
University' in Montreal- Canada, have 
conducted studies, w hich l I. ion ihm music 
can simulate certain parts of ones brain 
responsible for memory, motor control, 
tinting and language depending on the kind 
of music you listen to. 

A rich environment, and in this case the 
environ mem of music* seems lo make (lie 
difference. Learning music requires effort, ^n 
effort that makes one use their brain. The 
more you use iuul educate ihe brain the 
more interconnections in rhe brain* 
changing it for the better. So in effect, music 
tnahes the brain function better. 


MUSIC TEACHES DISCIPUNE AMD A STRONG WORK 
ETHIC 

Learning music is hard work. It teaches 
patience and discipline. Ihe drive to learn 
music may conic from wanting to become 
popular or a desire to hr into a clique bii£ 
one will have to work hart! to eventually get 
to a level where one can aciually ssait being 
appreciated. 

There have been children who seemed 
musically gifted and Lull of penrcmial when 
1 hey were younger but over ilur years have 
.stayed at that level because they didn't work 
hard enough or didn't get enough 
opportunity, Hi use who had been 

encouraged have benefited. E lie discipline 
meted out ro learning has translated into 
under;, la ruling ihe Ik me fit s of h and work and 
discipline. Many then are able u> successfully 
translate that into other aspects of their lives, 
for example learning musk theory can 
improve problem solving and logic skills and 
therefore help a child do mathematics. I hat 
probably is st convoluted w^y of putting 
things and perhaps riot every good musician 
is good in mathematics hut the point here is 
that it unleashes the potential in the child 
forsimilai tasks. How one can ihera hone an 
interest in mathematics in the child is 
another matter altogether. 

Milhaly Csikszcnimihatyi, the renowned 
psychology professor, in his book on 
creativity talks about having to pay a price 
For creativity. Creativity he .says, is not 
something that comes to you as a feeling oi 
;is a biological evolution. The price, he says, 
is expertise in rhat domain where creativlsy is 
expected. It's only alter you have mastered 
ihe systems and its traditions can you make 
any creative ehange. Similarly, in order 10 
make new music, one has ro necessarily learn 
its traditions. In order ro do away with 
conventions you need to understand the 
conventions. 

L .ea r n i ng m Lis i L is I i he lea n 1 i ng a ny ih i ng else 
a lot of hard work. Bur ir shows very 
tangible results and has many more apparent 
benefits than mosi of other tasks and we 
should use rhis fact ro its advantage and 
propagate ihe learning and teaching of ir. 
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MUSIC RELIEVES STRESS 

It is well established, and for this we do not 
s>*xd to refer ro an academic or scientific 
authority, that music has unique powers 
when ir conies to soothing us bind relieving 
stress. Listening to slow Classical Music, 
Ind Ian or Western h can have a tremendously 
relaxing effect to our mi aids and as a result 
*o our bodies. Some people can listen to 
other forms and genres of music and get the 
same effect too - this may he a matter of 
taste or ex po.su re. 

iMuslc absorbs our attention bind acts as a 
pleasant distraction and it can help lls 
explore our emotions. It is a great aide to 
meditation and can help us refocus and it is 
so ubiquitous these days, everyone has access 
ro persona] music playem, in term of' iPods, 
mp3 players or mobile phones. And if one 
can sing or play a musical instrument then 
one can use that as a stress relief tool too. 

Researchers at McGill University have for 
the lirst time located specific areas of 
menial activity linked to emotional, 
responses ro music. Music can rhen 
si m ulaie par ts o l the brain ih a t a re 
underacti vc in neurological diseases or a 
variety ol emotional disorders. Over rime, 
we could retrain the brain in these 
disorders. Harvard University Medical 
School neuiohiologist, Mark Jude Tramo, 
says that 11 Undeniably, there ls a biology of 
music. I lie re h no question that there es 
specialisation within the human brain for 
the processing ol music Music is 
biologically parr of human life,, fust as 
music is aesthetically pan of human life." 

Music, therefore, is not just an mcivdiblv 
wonderful pastime, which also has rhe ability 
LO make us smarter it also helps alleviate 
stress and help us in our efforts at leading a 
healthy life mentally. 

MUSIC INSTILLS IN USA SENSE OF ACHIEVEMENT 

Learning music is in many ways a solitary 
discipline. You can share music, listen ro ir 
with a group or he pan of a group because of 
your musical tastes. I hit when learning 
music you are essentially all alone, since 
everyone learns at [heir own pace. 


Personal landmarks and achievements can 
tremendously boost a child's confidence- ft 
is iinporrim i though to impress upon them 
rhai one must noi compete with others* 
rather make ones own si i tall goab. A new 
piece of music may be a pleasure to listen ro 
but learning it a completely different ball 
game, When finally learnt after much toil, 
the sense ol satisfaction is invaluable, 'Jhat h 
what makes us want to heirer again and 
agiiin. Of course there will be the satisfaction 
o[ having the approval nF one 7 !* parents * 
friends and teachers but the satisfaction of 
having been able ro do it will be priceless - 
an achievement which will he their very 
own, 

IT HELP'S US B0ND WITH PEERS, TEACHERS AND 
FAMILY 

Music helps bond with others no matter 
what age. Dial is one function of music rhai 
probably comes moss naturally m most 
people especially rhe young. And learning 
music can he a life changing experience. 

On one level one will bond w r irh peers but 
then ir-; one gets more proficient you realize 
that your musical peers are all those who 
understand, your brand of music, lasting 
friendships are made this way not onlv with 
classmates bur also with others, younger and 
older* especially teachers 

S o then* hopefully, we have established 
char there is something to music 
isn't it why when some tiling 
pleasurable or nice happens we say, “that's 
music to my ears," giving it such an elevated 
position. Just these few points above make it 
worth rhe while to appreciate, learn, share 
and facilitate muse in our lives and iri the 
lives rff others, and that wc are berrer with it 
than without ir. ■ 


Undeniably, there is a 
biology of musk. There is 
no question that there is 
specialization within the 
human brain far the 
processing of musk. 

Musk is biologically part 
of human fife, just as 
music is aesthetically part 
of humon fife. 
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NSIDE SCHOOLS 


WINNING WAYS 

of Development 


IN SCHOOLS 

With the welcome clarity that this profeasionaSism has brought in its wake, many 
schools and groups ot schools must now opt for regular school assessment ar id 
evaluation of its people and processes, to be followed by need based school 
improvement plans that wiili govern tier professional activity purposefully over a 
minimum period of three five years tor visible and sustainable result. 

by Sbobana Verghese 


R ight through the thirty-five years I 
spent In the teaching-learning 
space in schools In indi;J :snd 
abroad, my heart skipped a beat and my 
knee^ knocked themselves silly whenever 
talk surfaced in the stateroom about 
teachers 1, assessment and eval nation. It was 
generally unprofessional since it neither 
referred to a stared vision nor to any 
individual or institutional achievement or 
l | eve I ^ >p me n ral goal s. In th e ni id-seve n Lies 
when I entered the arena as a young 
teacher with two very bright eyes and an 
equally bright spirit, my heart rarely raced 
into overdrive since this ordeal was rare. 

As i he years passed my understanding nl 
the teaching-learning process broadened 
too. And in hindsight* ! now know that 1 
was instinctively and simultaneously 


shifting gear fruit) a teacher-dominated 
classroom to one where the core 
classroom dynamic was becoming pupil- 
centric through ihe sharing of lesson 
objectives and learning targets. In 
addition, as experience grew with whai 
worked and whai did not, strategic 
teaching skills developed which 1 was able 
to use with increasing proficiency 
especially in my own areas of the teaching 
ot’ English as a second language. History 
and Geography. Not to Forget the 
i n flu en ce RSl >n ms ' 1 axon o m y of 

Educational Objectives had on toy 
professional mindset the intellectual 
skills-basis appealed greatly to me since it 
provided a naturally structured 
operational platform, which in turn 
helped me consciously and deliberately 


31 MlkDFiElDS l£SUL 14 [ AUGUST 2011 


WmMINDFlEl DS.IN 



2Mii£Uiiusr | issiii it- 





NSIDE SCHOOLS 


Today, ad-hoc, knee- 
jerk responses to 
improvement have given 
way to systematic 
development strategies 
which are a gradual, 
need-and- priority based 
process that have 
emerged as a result of 
reguiar, consistent and 
criterion-referenced 
school evaluation. 




plan fur effective lemming while 
co nd Lie Ling day-rn-day work in my 
classes. 

All of i he above stood me in very good 
si cad whenever a peer, a supervisor, the 
head of school or even an eternal 
inspector visited my class at any lime with 
or without Invitation or advance notice l 
Latcn when I moved up the food chain' 
and into the school leadership space, the 
hands-on classroom experience was 
invaluable and allowed me to lead th- 
readier* from che from so to speak. 

Hence, profess] on a] growth cook me from 
being a self-conscious fresher ro a self- 
confident leader over the span of a decade 
or so. This journey was greatly enriched 
by the award of a Fellowship to the 
Faculty of Education, University of 
Cambridge, UK which helped me validate 
what had evolved over lime in my school 
as well as absorb fresh knowledge from 
both, on-going research findings and 
extensive reading on educational 
leadership. 

As school leader, planned improvement 
and growth was a cherished responsibility 
- steady re-engineering of processes led to 
some remarkable, visible and measurable 
improvement on a whole-school basis 
which encouraged 11 s greatly - lesser ones 
like improving pupils' spelling and 
problem-solving ability in various subjects 
or teachers" questioning skills, or biggies 
like shifting from a mostly traditional 
reacher-cemric approach to much more 
efficient pupil-Centric ways. 

Today, ad-hoc, knee-jerk responses to 
improvement have given way ro systematic 
development strategies which are a gradual, 
necd-and-pr Jonty based process that have 
emerged as a result of regular, consistent and 
criterion -referenced school evaluation. With 
the welcome clarity that this professionalism 
has brought in ins wake, many schools and 
groups of schools must now opt for regular 
school assessment and evaluation of irs 
people and processes, to be followed by 
need-based school improvement plans that 
will govern their profess ionai activity 
purposefully over a minimum period of 
rkrcc-fivc years for visible and susrainablc 
result. 


And since any school is only as good as its 
teachers are, some practical and doable 
practices that were a part of uur policy 
have been shared below with the hope 
rhar they will be found useful - these 
focus firstly on well-known yet pimple 
pr i lies p k$ w h ich m a ke class room 

dynamics pupil -friendly, and secondly on 
how to make che outcome of evaluation 
developmental in orientation rather chan 
merely inspectorial for the sake of raring 
only, 

MAKING LEARNING PUPIL-FRIENDLY 

While what follows may not make 
educational headlines anymore* the need 
for teachers ro internalfee [hem on a 
routine basts is the reality across our 
urban and rural areas - not all can or 
should be attempted simultaneously but 
constant reference to them will help 
teachers better ensure that every child is 
included and brought to his/her full 
potential as far and as soon as possible. 

Hence, teachers will influence learning 
tremendously if [heir professional mind- 
set is governed by the following facts: 

1 . Only interested pupils who 
understand the purpose of learning 
will actually approach the lesson 
positively and retain the learning 
permanently, 

2. Arritudmally, pupils who have strong 
personal learning goals will engage 
with thr lesson more successfully. 

3 . T"|a use w h o co m pe itwi( h oi h e r p u p i ts 
are often quickly de- motivated and 
will consequently exhibit low levels of 
confidence. 

4. All learners have multiple intelligences 
in varying degrees, which help them 
move towards deeper understanding of 
knowledge and developntenc of skills. 

5^ Wholesale consumption and retention 
of J p re -digested' knowledge and 
information is becoming mote and 
more redundant nowadays, 

6, The best learning environment is one 
where stress is low but challenge is 
high. 

7. The main kinds of learning arc 
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The raison d'etre of any 
school is successful 
learning tor life but that 
does nol happen only 
because it's wished for 
or even planned for? 
Rhetoric and jargon 
must be replaced by 
evidence of successful 
Teaching and learning. 


combinations of visual, Auditory and 
kinesthetic at the primary jnd 
secondary levels. 


K. I he tr mi ext is- whur learners t i.ii i 
longer rather ihati ; oiltcni for its own 
sake and, char recall is improved with 
regular review. 

Sh Every pupil l ;i n be empowered to 
think’ well .u several intellectual 
t l v l I s and with the full usl of both 
sides of the brain to bring about rhe 
greatrsi learning for i lie largest 
number of pupils, 

10. The BEM principle d very effective 
i.t-. more is remembered I rum ibe 
beginning and end of lessons raihet 
rhan from its middle. 


! I. I lie avrntge span of concern radon is 
limited to ilie chronological age in 
minutes plus two minutes 
approx! mat rlv with a ceiling of about 
2 r y minutes for a d u 1 is , 


classroom will help teachers “close iht 
learning gap ns pupils negotiate r he 
rw d vc- year obs Uid e course called School'! 
I hus. resellers who strive to make lessom 
iinerrstin^ ;md memorable, where pupils 
ask rather than answer questions as they 
interact with the work they have to do, 
w h ltl th l- y under** a nd w h at/ wh y ch ey a j e 
learning and receive attciu ion when 1 1 if, 
need h will raise Ktandaiirb nfm I tath-rue-m 
on the one ham 
graduates on the 

MAK NG ASSESSMENT AND 
EVALUATION PRODUCTIVE 


ly sc 


hod 


The raison d’etre of 
success 

d tor or 
| argon 

n i l i s i l Pt it- pi a i.ed by evi den ce o r ■ s - l l ess led 
reaching and learning. I lence, given .ill ol 
i he above, how r skillful teachers; sire In 
regularly promoting the good thinking 
derpins good learning iirisongst all 
nils hecof 1 1 vs I he dec i si v u p\ > 3 n t o f 
lilsl gauging the people and 
I he school. Further, h's 
imperative thar teachers' continuing 


in tFk 
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Assessment by 
superiors primarily 
pegs info school 
improve menu and is 
necessary to monitor 
that the school's 
teaching fraternity 
ensure they are in line 
with the school's vision, 
growth plans and laid- 
down policies as well as 
that they are focused 
toward their own 
and the school's 
developmental targets 


professional development: is an omremtie 
of iIil 1 various kinds of on -go tug 
-tttpssriicTiT that can he conduced by 
several stakeholders i.e. hy ones self, by 
peers, by pupils and by superiors. Each 
avatar of assess mem has a place in every 
teachers continual growth and each 
strategy vomri hurts to objective and 
readier- 1 rimdly assessment rliai leads 
directly to improvement in skills sets. 

My experience in chis regard helped 
embed a workable s era ccgy whit elements 
taken from all of the following aspects: 

leach ers 1 Own Evaluation of Their 
jn.hsriK tiunal Me rh odol ogv 

A shun, use i friendly checklist for he] t- 
e valuation compiled by teachers 
e hem selves will reveal whether rhey 
regularly provide the right sec of "specs' 
hir good thinking and learning' i.e. 
wherhtjr or not critical aspects like die 
fo I k m i ri g ha ppen c fficic n r I y: 

a, -Sharing learning objectives and u rgtris 
at the beginning of each lesson. 

b. Checking achieve mem of lafgets at 


rhe end of each lesson, 

c. Helping pupils scr iheit individual 
targets based on therm 

d. Asking higher order -Lpiestious. 

e. Catering to various leimiing styles c.g. 
visual, spatial, linguistic cec. 

\. Stretching or supporting pupils with 
different ability levels. 

g. Providing regular. descriptive 
feedback. 

Evaluation hy l p ecrs 

This strategy will ensure that teachers’ 
understanding ol their subject matter 
deepens and grasp of how in teach it 
w i d e ns . Hence, lessons observed in peers 
iwice each, ycat [especially In those with 
more experience in teaching the same 
subjects as well as freshers with new ideas 
and/or knowledge] will not only reveal 
any gap in com tent mastery and irs 
delivery, hm will also help provide rrigd 
and lesird help or remedial steps on the 
i me kind and new inirkiuves, on die other 
(nr fast-track, sure- Kite improvement. 
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Evaluation by Pupils 

Teachers sincerely committed to 
improvement as well as learning- 
ccn tricky, will always use this quick-fix' 
to possible inadequacy in classroom 
dynamics by Frequently asking their 
pupils [who are the chief stakeholders] a 
couple of srnughi forward questions ar the 
end of lessons; 

a. What d o you think wem well / did not 
go well today? 

b. What would you all like to see more 
of / less of? 

c. What rise can w r c do ro make our time 
together more interesting? 

Fhis is pupil -teacher partnership at its 
hesM 

b.valuttlion by Superiors 

This is the r t a d i t io n al ry pc of as ses ^ me nr 
which serves to dilate every teachers 
pupils [read eyes!] and bring on the 
knocks since it rends to be inspectorial For 
the most pare, However, assessment by 
superiors primarily peg;, into school 
improvement and is necessary to monitor 
that the school's teach ing fraternity 
sen sure they are in line with the school's 
vision, growth plans and I aid -down 
policies as well as rhar they are focused 
toward their own and the schools 
devd op me n La I i arget s. 

Additionally how well individual teachers 
are performing within the conrcxt of 
pupils' performance analyses can also he 
checked om and individual advice given 
confidentially where required. Hence, for 
integral improvement In the classroom via 
assessment by superiors, evidence will he 
recorded in areas like the following: 

a. How- well each teacher h doing when 
measured against the chss/scfxoul 
averages generated through pupils' 
performance analyses. 

b. How well instructional methodology 
caters to individual differences, 

c . H o w we 1 1 i ndepe aid e n t work by pi ip I k 
is planned and encouraged, 

d. How age-appropriate the planned 
learning experiences are. 


All of the above will come together in 
schools co et] mi tied ro planned and on- 
going improvement; The professionalism 
inherent in each aspect outlined above 
will ierve to conjunct more efficient 
processes and teaching skills, all of which 
will stand up to external scrutiny without 
either problem or panic, leachers will 
have grown in confidence while iheir 
leaders' confidence in them will have sky 
rocketed cool 

And so, w ! hcn the Union HRD Ministry 
finally gets its acc together hopefully in 
the near ftiutre [ah end | and confirms that 
all schools must go through inspection 
prior to rating and [rej accreditation by 
authorised external age Pits, teaching staff 
will not have to go through the kncL 
knocking stte.h.s E had to contend with 
decades ago! With globally savvy 
instructional skills and an effective pypii 
centric classroom dynamic that promotes 
good learning, teachers will withstand the 
pressure of assessment with professional 
ma t lj r i \ y and d i g n i fi ed co m pos u re. 1 1 1 
Her. in my view, this external evaluation is 
Hie best thing that has been planned for 
schools in a long while since they arc 
unbiased and wholly objective - validation 
of all school processes and systems when 
I hey are already achieving good teaching 
and learning can no i hr enough of ;i good 
thing! 


With global savvy 
instructional skills and 
an effective puprt- 
centric classroom 
dynamic that promotes 
good learning, teachers 
will withstand the 
pressure ot assessment 
wfcth professional 
maturity and dignified 
composure. 


May the reaching i rate rni tv’s eyes always 
remain bright and Spirits even brighter for 
our children deserve nothing but the best 
from u.s[ m 
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OPINION 


LEARNING 

OUTCOMES 

A peek into the the model of evaluation being followed 
and why it seems to be failing to deliver 

by RM Bhandnri 



O l lute there has been a lot of debate 
abour die tangibility of learning 
experience. Was the model of 
i^v :a I l i ; j l » in being followed failing to deliver? J 
1 1 1 ■ 1 3 k rhe answer is yes, hecatisc primarily it 
was based upon assessing the end rvsuk or 
terminal pel I of manor and rote memorization, 

Ihe learning journe) noi only covers ike 
absorbed conrent transacted by i he leather 
bur includes cognitive, affective and 
psychomotor domain* of the persona which 
■iri? lIi reeled and dimension th over .i period 
of time. 


make rhe asses <; mew exercise more dynamic 
:md in sync with modern cvaluaring 
procedures, 

Is Lite Indian education system geared to 
implemem the proposed evaluating method 
in coraliry? I lis\ is certainly a marrer oi 
debarc and. concern, Obviously the plurality 
□f social fndkin srrut. uirewill defeat rhe rider 
of uniformity in administering, as there 
considerable amntun i of subjectivity involved 
in assessing rhe co -scholastic and co- 
curricular domain. Nonet Iteless* there arc 
puniaueters and rubrics detailed ;md defined. 


Further, rhe education System is marks 
l em t i l rat I i er rhan app I ieai i i in i ? riea : ted. The 
o j nriiLLit ms j nd co m p rehc ns i vc e va I u ;i i i o n 
introduced by the government in rhe year 
2M L ) is a s i ngu 1 1 .! r progressive step ro redefine 
the assessment sym-m. The whole idea is ro 


I ..earning outcomes arc inrerpreted under 
various aspects, which are hi telly discussed 
as under, 

C.om prdiensive Evaluacio m Ihe su in ma i t vc 
assessment is the remiwal examination and 
which primal i I y .ism-sscs cognitive ability ami 
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is norm referenced. The pupils acMevetneac 
art reported and compared. \ 1 formative 
assessment is based on she concept of 
feedback and calls for regu hr cc erection and 
improvement biased upon the inputs. I his 
Type of asstssmcnc is qualitative and criterion 
referenced. The domains covered in the 
formative assessment include teaming 
experiences apart from i he I run sac red 
content and which may incorporate quizzes, 
debates, assign menrs* classroom 
participation etc. 

Absolute and Comparative Scores; Tbe 

achievement score are absolute marks and 
indicates the individuals performance. 
However, if the achievement score h 
compared with [be scores achieved by the 
group then it is referred ro as percentile 
score. There is tio doubt that rhe percentile 
system is a rcHecrion pF comparative 
performance of an individual compared ro 
group. 

Marks and Grades; "I he performance in the 
achievement test or standardized test is 
reported in terms of numbers, which are 
termed as marks. However, if die 
achievement h reported in terms of 
liJphabcts corrtspondliig ro a range of marks 
then it is called grades. 

The grading system moderates the marks 
and somehow decreases the gap between the 
achievement scores. 

Achievement and Standardized Test: The 

assessment exercise administered ro the 
pupils by an internal agency is referred as an 
achievement test. "I Fir structure of the lest is 
informal. Moreover, tbe examination 
Conducted by die outside agency (Board) 
with formal setting and guidelines is termed 
as standardized test. Ir goes without saying 
that standardized test has more credibility in 
assessing the learning experiences of pupils 
than the achievement test. 

The achievement scores in terms of numbers 
result in a graph with no defined boundaries. 
The graph corresponding ro grades will 
always be distinctive type. 

Proficiency Test: She assessment carried out 
lo indicate the interest and aptitude for a 
particular learning area is termed as a 


proficiency rest. The structure of the domain 
Includes the nicty-grttty of the same so as to 
truly rcHcct and indicate Individual 
preference. 

Different Boards: Different boards with their 
own ser of syllabus and procedures assess the 
learning outcome. Of course, there h 
disparity in this process as the commonality 
c;mT he adhered to ;)i there arc numerous 
fseiors guiding the policy of different board. 

Soda! Economic Aspirations: The progress 
ami rapid development has also called for the 
change in assessing procedures. I fir online 
evaluation is one such step u> assess the 
performance and readiness of pupils. It is 
cost and rime effective, The learning is 
assessed ih tough machine-generated iesi. 

The inhaled expectation ol parents from 
their wank regarding u n tea list k 

performance in examination result.-; in 
limiting foe creativity of die child. The mark 
driven education system deviates rhe focus 
of student from true learning and teal 
understanding. Also, ir fails lo strike an 
appropriate balance between intended 
learning and rote memorization and with 
foe consequence the entire approach towards 
studies becomes goal and result oriented, 

fhe learning outcome in some ways is linked 
to die career path chosen. If there is 
mismatch between the opEed .si ream and 
desired career path rhen it results in 
confusion in the beautiful mind of student 
wirh an unhappy soul and low self-esteem. 
At different stages of life the learning 
outcome has numerous interpretation and 
implication for an individual- Bur, cert a inly 
learning is a continuous process and we all 
learn and gro%v from our mundane 
experiences. 

The learning experience is enriched, 
enlightened and extended in doing whar 
heart and head directs * It certainly 
encourages one to excel in and achieve die 
self-defined trajectory in lile and prepare 10 
fate challenges. In a knowledgeable society 
each individual should aspire to re.icli an 
altitude according to his attitude and 
aptitude, ■ 


The inflated expectation 
of parents from their 
wards regarding 
unrealistic performance 
in examination results in 
limiting the creativity of 
the child. The mark driven 
education system deviates 
the focus of student from 
true learning and real 
understanding. 
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THE PURPOSE OF 

EDUCATION TODAY 

A trajectory of vocationalised, instrumentalist education arises out of an increasing 
need for trained, skilled labour in the marketplace. In contrast, there is a broadly 
humanist, liberal vision of education which is deeply suspicious 
of the marketplace as the inevitable end-product. 

Dr Shaun i Ad van* 
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A m jd,\i the increasing clamour for a 
discern r.sr on educational ifriprovrmenr, 
on budgetary dlocacions retention 
rates. there' h one crucial question which is 
insufficiently discussed. And the question is 
this: Wliai is the purpose ui edit cation todac' 

At various i iine>. over the pa.si HHI years, dm 
question ha\ been answered dilierently in 
co I nr i i ; c I T euc f ci, the official ai i\wer would have 
been, " Eo ere, i re a cadre of clerks and officials 
co run ilit colonial siacL," while in a newly 
decolonized India, chc official answer could 
be, J| To create a nationalist senzlbilsiy and the 
national i itizen. " 

loday. f suspect the official answer to the 
question about the purpose of education 
would In*: "To give people jobs." Increasingly, 
the emphasis in education is rowaids 
vocatsonaliMtioii and skills develop mcnr. In a 
recent private conversation, ihe Education 
Minisier of .1 north Indian Suite said, "We 
have In 1 of jobs. We ju.sr don't have die 
peopk- ski fled enough lo do them. We need 
hin -Technologist:;, fillers, crane operators, 
nurses and lab assistants, buc our education 
does no: prepare young people for wliiEt we 
need We need to change that.' 

Si m ria rly. we find dut 1 he Confederal ion of 
liidhin Industry is showing increasing interest 
In school education. The CII recently 
commissioned a study to look a\ rhe 
challenge* and oppbrtuniEies which face 
Indian indies try, and this is ir.s diesis- That in 
the year 202 >, there wifi he aboitl 40 million 
jobs worldwide, which need to be filled, India 
will be one of rhe few countries in the world 
10 have a labour surplus ol 1 he right age 
group. It, 1 1 1 erei ore > believes dial we need to 
think ahmu Lhe kinds of education system 
necessary 10 develop skills wfjctcbv our 
children will he best equipped 10 function in 
this scenario. 

Eh ere are. in fact, already a number of 
powerful initiaiive-s in rural education led by 
the p r i vai t: sector - - an J 1 to n 1 pa n v world n g 
in IChGOO government primary and high 
schools. Mra mobile network provider which 
hascummiiird Rs, 200 llltfv lii improve rural 
pri mas y ed 1 1 l. ,1 ri on Cover 1 1 rt itn t i ni dat h es in 
vocation ;d education plan ,1 doubling of 
capadiy in = vocational .schools Including 
II ls> and an increase in the number ej! Jan 



Shiksha SaiLsiluns re re- skill industrial 
workers. 

Public consensus on the w-.es to improve 
educational access is increastngb moving 
towards a public- pri varc partnership. bur we 
rouse be concerned about Lhe terrible 
narrowness oJ the vision for educational 
improveflieni which characterises ouj 
discourse. Re 1 1 ecu t ion, in this pitn&re, is about 
the Imp I a fifing of useful skills the 
assumption being that it will ultimately lead 
to bo ih personal and um ioual cnrichmeni . 
Bui as Martha Nussbaum writer, education is 
not simply a producer o! wealthy it is .1 
producer of citizens. (jtiAetip in a democr-nv 
need „ above iilk Freedom ol mind ru learn 
tu ask searching questions: rn reject shodiiU 
h isiriric i i argument] m imagine alternative 
possibilities from a globalising, service and 
market-driven economy: to chink wliar ii 
i nigh 1 b(.- like to he in others’ shoes. Recvrulv, 

1 lie Israeli novelist, AmosOz. spoke jImmji she 
imporr.ince of leading novels as what he calls 
.111 a ns Ido re m hate. He said: 


Mie skills and thought 
processes which engender 
I lhe curiosity, the 
imagining, are associated with 
the humanities, the arts uad 
literalwe, end despite the 
splendid interventions in lhe 
HCFRT's new textbooks for 
History and Political Science, 
these areas are terribly 
neglected. 


"I believe in literature as a bridge between 
peoples, I believe curiosity can be .l moral 
quality. J believe imagining the orhu can be 
. 1 n .in [ i do re to I a: 1 a 1 el ism . I magi rung dir ni her 
will make you nor onl\ ,1 better 
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W e must not allow a 
creative, liberal 
education to be seen os 
an unfashionable or doted 
notion, irrelevant for the 
aspirations which hove already 
penetrated deep into the world 
of our rural and urban 
students. More than ever 
before, education has become 
an Dspiralional ideal - if we 
cannot demonstrate the 
relevance of our education so 
that it (on both shape and 
fulfil these aspirations, the 
educational landscape will be 
hijacked by our new economic 
forces. 



businessperson or .1 better Imet bui tven .1 
better person. Fait of the tragedy between Jew 
find Arab is t b u inability of sp imuy til Us, 
Jewsdiid Arabs, ro imagine each l niter. Reitllv 
imagine each other she I rives.* ilu: terrible 
fears, the anger, e. 1 ie pastimi, ITirur is crxi 
much hostility l*e tween u&, too Jink 
curiosity: 11 

Ihc skills and though* processes which 
engender the curinsny, the imagining, arc 
assoc iated with Lbe Imrn.muio. rhe axis and 
literature, and despite the splendid 
interventions in the NCERTs new textbooks 
for History ;ind Political Science, these areas 
are bcrribly neglected. Our dominant 
conception of wo ribwhi !e education is 
inert*;! singly technical and mechanistic, the 
1 hinting processes engendered by ihe s-Lk.i.il 
sciences -ire today seen as qualm. vaguely 
ieliy-mrellccrual, a kind of quixotic idealism 
which h.tts very little Lit do with the real 
business of Jilt. 

ft is a strange irony [bar hi the educational 
world of Gandhi, lagotc and Aurobindor 
there arc tragi calk- few voices wit i L 1 2 ;i^trr 1 
more holistic vision. One of ihe most 
consistent and elpqiua 5 l reminder* in intend in 
the wanting of Krishna Kumar .11 tJ ir fc worth 
looking briefly at his newest honk. "A 
Pedagogues Romance , * m engage with this 
perspective on education lor our national 
development. Ihc I souk, like .ill his writing, 
engages with die rule of education in the 
creation of j democratic and transformatiy^ 


space for ail people, what lie ironically culls a 
romantic ideal in cpntn^i to she practical, 
instrumentalist planning whic h l baracccriscs 
much of our educational division-making. 

h outlines a space which aw* ns the claims ol 
the rural over the urh.ui, poor nyer the rich, 
the regional or Hindi language speaker over 
die hngjish-q Hiking .elite. It suggests diaL ai 
us best, education can he transformative I mi 
warns iJi.n ii is more often a process of 
discmpowerriiL-ui, The essentia] question he 
poses is how education planned can 
successfully , ombine the systems of 
eduentiund policy with classroom practice io 
L re;ue reflective, independent learners in every 
village, every district town. 

rite book argues iha t u We need 10 guard 
against the wholesale sacrifice 1 if the hum.irmi 
enmepi of education for a cold 
itisirumentalist substitute which promises 
quality cone nil by hocusing on outcomes, hoth 
[k:l I ag 4 igi c a n d social 1 he idea o F "u u 1 cm Ties ' 1 
in education has gained widespread 
acceptance across the world, h is ,1 rerm which 
emerges from j pinduuivt 1 , entrepreneurial 
economy where every tiling is a measurable 
outcome, even ill e exiem Lind depth of 
learning, Jn many education system^ around 
rhe world, outcomes already shape student 
assessment, readier salary structures and 
measure the eHhciivgi)g& of the learning 
programme. 

So how do these 1 vv 1 1 opposed notions o\ 
education relate to cadi oilier? Ihe first a 
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trajectory ut vocation :i I ised, instrumentalist 
education arises olli of ah increasing need for 
rraIoed h >; killed labcmi in ihc maiberplaet; ;md r 
atiis bett, plans :o fit people for jobs, erecting 
emancipation ihio-ugl* the abilit v ro earn- In 
comr;ist n there ts a hfeadly hiumrti.m:, liberal 
vis inn of education which is deeply suspicious 
of i he marketplace ns the \ne vitabJc end- 

prEKflPCt. 

Krishna Kumars voice is a messianic 
invocation of a her Her world, but i.s it really 
possible any longer, to halt the drum beat of 
globalised markets? And do we want to arrest 
ii? I believe that we nnnor halt ihe Hood, and 
therefore rhe terrain for ihc education bairle 
it] ii st shlh ro ihink about the ways in which 
Wt can equip learners to productively engage 
with ir T employing communities. historical 
understanding and a sense r>f empowerment . 

We must noL allow a creative liberal 
education to be seen, as an unfashionable or 
dated notion,, irnelevanr for the aspirations 
which have already penetrated deep into die 
world of our rural and urban Students. More 
than ever before, education has become an 
asplra t Lrnt:a l ideal i f we cannot demons rate 

the relevance of ouf education so ih.it ir 
canbodi duptnind fulhi tficse aspirations, rhe 
educational landscape wil l be hi packed by oiir 
new ccmminic forces. 

ft has become increasingly important then to 
find the means to engage in a conversation 
berween different value systems., if only to 
persuade n sceptical world that there is more 
than one route ro empowerment. How do we 
find ways of bridging the traditional 
bifurcations berweeu i he world of the mind 
and die body? Between skill, which is 
essentia I fy repetitive and imitative, and art, 
which is original .md creative? Between 
munLul labour and iFiicllectua! labour? 

It i.s crucial for our framework of education to 
move more assertively to define this bridge 
and wc need m identify the learning 
approaches which will incorporate: this for all 
students. Let me venture two examples: the 
first i.s how we define creativity. If we look at 
the creative process, it ls dear ib,u ir is noi 
only about aesthetics or intuition or 
ijispr radon. Ir is also about working on, 
teeing and refining an idea to shape it i mo a 
desirable end result, lo do so requires skill in 


analysis and evaluation, ihc pmhlem-tackling 
aspect of creativity means that we tan 
encourage learners to work in groups to find 
creative solutions u> problems, develop the 
skills of teamsvork, and simLiltancou.slv 
promote reflection and independent dunking. 

Tlir second example relates in the ways In 
w hich electronic technology is used In school* 
:mi.l how i[ Lin be used by students to tt?lve 
problems, exchange inform ;uion n develop 
ideas and create models. An example ibar 
i in mediately comes to mind is the exercise 
where a group of streci children used digital 
cameras to record their daily experience, 
creating an exhibition which became an essay 
in self- reflection. 

Fventually, the fiiMEe of education in India is 
nor a question of access or literacy or teacher 
i raining — at whatever pace, these features 
will grow, simply to respond ro a market 
demand. 'Ihe issue is really about the soul of 
education ami what we are doing to safeguard 
that. ■ 


NjSI tabiftd In The Hnkin Nay . mi 
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the Nudear Shadow, (Orient Longman) a reader 
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Educating the Notional I n»gjsatiiKi (OllP) a study 
of nationalism in English iaugyage tenteoaks; and 
es special editor of an issue of Contemporary 
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I f we fook at the creative 
process, it is clear that it is 
not only about aesthetics or 
intuition or inspiration. It is 
also about working on, testing 
and refining an Idea to shape 
it into a desirable end result. 

Ta do so requires skill in 
analysis and evaluation. 
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EXCLUSIVE 


COMPREHENSIVE 

SEXUAL EDUCATION 

Adpl&scenLs ir India today ?re stand ng at a confusing crossroad when ft comes to 
sexuality where they are caught between the values and norms of the earlier 
generation and society today. In suer a scenario, £he school must step ir. 

by Freeti Parehh and Gauri Kulkarni 


S exuality Education has always been ;j 
passional ely ijel^Led topic ilk J lid Li toi 
ihe pisi decade. While the opponents 
believe chac it only serves to corrupt ' minds 
and opens a Pandoras Box, supporters believe 
l li :a l children have a right to know about their 
own bodies. 

This in turn would help ihem make .safer, 
responsible decision*;. Shis was amply 
ill i,ia t r, a Led when die Central Board of 
Secondary Education (CBSE), introduced the 
Adolescent Education Program since 2003. 
This programme aims to provide accurate, 
objective, scientific knowledge about health, 
reproductive health, gender, substance abuse 
and values (CESE, 2005). Unfortunately* h 
was suspended in many .states due ro 
objections raised by teachers, parents and 
policy makers. These objections raised 
questions about the content and the need 
for such a programme. AEP now has 
been introduced In schools affiliated to 
the CBSE, whereas some states like 
Maharash tra have suspended i h t$ 
programme from the state ruts schools 
( www. know yourbodyknowytt uiTLghu-.com/hi 
nda tn cntals/ ado loscence- education - 
program/). 

The National Curriculum Framework 2005 
recognizes that age- appropriate conrcxt- 
spccific interventions focused on adolescent 
reproductive and sexual health concerns, 
including LIIWA1DS and drug/ substance 


abuse are needed to provide children 
opportunities to const met knowledge and 
acquire life sklils, so that they cope with 
concerns related to the process of growing up" 
(NCERT, 2005). 

Somewhere in this debate though, wc arc 
losing sight of the fact that sex is not just a 
biological I.ill our is jusr an act. This ‘act" is 
deeply interrwined with gender power 
equations, cultural and soci-il norms and mrai 
importantly, emotions. Hence, when wc talk 
about sex education, wc need to talk about 
education that educates you nosier* about 
sexuality. 

Adolesce heb in India today are standing ;i l ;j 
confusing crossroad when it comes to 
sexuality where they arc caught between the 
values and norms of die earlier generation arid 
.society today. " I heir parents' generation is still 
caught in the silence that surrounds this 
subject, 

Display of affection, acknowledgement oflove 
or simply talking about it is something thai is 
to he kept within die confines of one’s 
bedroom. Acceptance of the possibility of 
different sexual preferences is rare. As against 
this, media ■ T.V. serials, ads, movies are 
bombarding the youngs* ers with Images and 
role models that glorify and romanticize rhe 
whole experience of being in love and having 
sex. These also pm forth an Image of what a 
man/woman should be like. I he very grey 
patch in between of what actually transpires 
while in a relationship is conveniently left 
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unsaid. Hi err arc few forums which lav 
t he cards on the ljuJ i Jr r talk about real I i 1 e 
and the eveiyday nuances ol relationships 
and choices. 

Teen iigprs often resort to surfing websi tes 
and searching tor information furtively, 
keeping their relationships and feelings 
under cover, 

A recent survey conducted by UTV 
motion pictures among lire age group 
ol 12-19 years across major -Indian 
cities, demonstrates this ihe world of 
teenagers h a very different one from 
what we won Ed like to think it is r It was 
found chaiE di many as 30% of the 
leenagcrs were not comfortable talking 
10 their parents about the problems rhey 
laced; every second leen has already 
kissed someone of cbe opposite ses; 

■ 5% of boys and girls acknowledged 
getting intimate with somebody; 2 out 
of every 3 boys ad mil ted to having 
watched ;a porn film by the time they 
were 16 years old; I out of every 4 girls 
admitted to having watched a porn film 
by the time ihey were 16 years old - One 
nut of every 3 teens {both boys and 
girls) claimed so have bad sex; 9 mai of 
10 boys and 7 out of 1 0 girls arc ok 
with premarital sex ; and 45% of 
teenage girls felt that if they got 
pregnant, they would go for an abortion 
wi tii out ever letting ihci* parents know. 

This leaves its with young adults 
equipped with Information, an 
impulsiveness to indulge in what is 
forbidden combined with the absence of 
adequate wisdom to control ihesc 
impulses and having no space to discuss, 
debate and arrive at healthy decisions. If 
we want our future generation to make 
responsible choices, treat one another 
with respect, have healthy relationships, 
we need to begin calking about sexual try 
in all its aspects be it scatial orientation, 
gender roles, choices or social-cultural 
norms, 

A Comprehensive Sexuality Education 
(CSE) Pro grain for Class IX {Age group 
13-15 yr.n) at The Orchid School (Pune) 
was envisioned with these guiding 
principles in mind. 


THE LIFE SKILLS ORIENTATION 
PROGRAMME 

Tire CSE i.s a pan of the Life skills 
Orientation (I SO) Program at The 
Orchid School. From Class V onwards, 
in the LSO class * children have been 
discussing topics like peer pressures self 
awareness, addiction and so on. Hence 
learning about sexuality \s yet another life 
ski Is that is added to their basket. 

THE PROCESS 

The guiding concern for this program 
was that if should be relevant and 
connected with the real world. This 
module es not a prescriptive model of 
what should bc w , but rather looking at 
and understanding choices, diversities 
and consequences 

Preparing the module entailed a usage of 
the out! die recommended by the CRSE 
board* re-vamping and modi lying it to 
ensure its relevance and integrating aspects 
of modules used in other countries. The 
concept of sexuality in totality-beginning 
bom gauging students 3 previous 
knowledge, to a sodal-moial- cultural 
context H introduction and usage of clinical 
terminology, gender sexual orientation 
and choices was to be pare of it. 

GETTING THE ADULTS READY 

The 2007 annual report of TARSH1 (an 
NCiO with a helpline offering 
iidormatEon, counselling and referrals on 
sexuality) ) states- w ... of die 5 4 1 6 cn I is 
by 15-19 year olds rbat were analyzed* 
3088 were ro do with General Sexuality 
Information related queries." They also 
found thyt the maximum si timbers of 
calls come from people in the age group 
of 13-29 years (TARSHL 2007) 

More convinced people equates to more 
adults for the students to turn to. more 
spaces For a positive attitude to get 
dispensed *ind more opportunities for 
adults too to get comfortable with this 
subject. A big pan of the taboo on 
discussing sexuality frankly and openly is 
that many adults cannot easily 


communicate their thoughts about sex, 
since they have imbibed emotional 
attitudes from [heir childhood that arc 
difficult to change. 

An intensive session with teachers was 
conducted to take ihem on hoard in 
terms <d the objectives, attitudes and the 
need for CNF. 

For the parents, a session was organised by 
the children Lhemsdvcs. They spoke about 
their understanding, the need for CNF and 
their especial: ions from the adults. This 
presentation was followed by a movie 
chosen specifically for the fact that it raised 
questions about justice, respect and how we 
its a society treat |>enple who arc different in 
anyway from us. Si was envisioned ih.n the 
movie on open the possibility?* of 
discussions about safe sex, homosexuality. 
AIDS, changing social -cuituml norms and 
attitudes ai home. 

beginning with the 

STUDENTS 

Life skills sessions arc predominantly 
interactive in nature. Students see je as a 
space where they can be free to sound out 
their beliefs and where they can crust that 
no judgments would be made. There is a 
continuous exchange of view points, 
beliefs, values and assumptions. "I he 
challenge lor the facilitator is to 
cautiously tread through* continuously 
channelizing, sorting* weaving and subdy 
placing forth different perspectives. 
Hence at no point can the facilitator sit 
back and predict the outcome, ir ss a 
eon ti nuously cvolvi ng p mce ss. Res poi Lses 
deli lie the next step within she general 
outline. 

Within class spaces, we found that 
students often give idealist it, politically 
fight opinions that are an amalgamation 
of information gathered from their 
environment. Study visits were 
incorporated within the module with the 
intention of placing learners in dreamer 
situation where they can experience it as 
a f cal tty, lei it affect them, make sense of 
it in their own way so that they may 
think about it and in due course form 
their opinions. 
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Ihc program me progresses bom examining 
choices, emotional and practical consequences 
of chose choices, giving accurate information 
about questions relaced to .sex and sexuality; 
engining in myth busting sessions co dieii mure 
complex disc unions about gender, gender roles, 
sexual orientation and choices. 

STUDENT RESPONSES 

It H,is been an interesting journey -with the 
student* ui far, In the initial sessions, their 
responses mirro red the sen rtmen is 1 if t he soese c y 
ai l.irge- Equipped with information and 
misinformation, bombarded with potent 
stereotypes, che students had .strong opinions, 
ofien lousing upon right and wrong. In oneoi 
the disc sessions, <hc students were asked to 
respond co che situation given below. The 
groups were burned differently so as to xee ii 
there 3s any trend in tisesr responses, 

SltLiAt iLhri: Your neighbors have just moved in. 
1 he elder daugb ter is p regn.i n ■ n n d it seem s thac 
^be is nor yet married. 

Responses: 


M*SG«P 
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Its die session that followed, we explored 
various choices available in regards iu 
intimate relationships, che emotions and 
consequences associated with them, through 
a worksheet, l' be anonymity of their 
responses and the crust and comfort ihat they 
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could give Their opinion without being 
judged, helped them open up. 

There were four see mi ri 05 that the 
students needed lo analyze in terms; of the 
emotions experienced and the 
consequences of ihe choice- The four 
choices when one enters an intimate 
relationship were Say a dear no n.s the 
partner (for sex)* have .ciEe , give inio 
having {unsafe} sex and wait until 
marriage to have sex. 

The responses tilts time were a direct 
reflection of their world and not their 
parents' world. Often* while children 
could recognize and acknowledge ihe 
experience of positive feelings like 
excitement, pleasure etc associated with a 
choice like having unsafe sex, they could 
also p red it l ifou despite these emotions, 
the consequences can he disastrous, 

CHOICE 1 

Qear no to partner 

ihe option of saying a 'clear no to 
partner " 1 i lor having a sexual relationship 
without marriage} was one mostly 
asMjckHed with negative emotions 
(s;id ness, anger, feat, anxiety } .ind 
consequences (Partner will hr extremely 
angry, break up, others would 
tease/ underesii mate me etc). 58 . 3 : 1 % of 
die si udeiiis associated negative emotions 
wish ill is decision. As against thls> when 
consequences conic into play* thin rime, 
HU- 5 5 % of the students predicted that 
saying no to yotn partner will result in a 
negative c onseq u t: n lc. On ly 11 % 
associated positive emotions with this 
decision* ami only 5 . 55 % associated 
positive consequences with it. 3 3 . 88 % 
students predicted mixed consequences 
(e,g. Partner may bre:ik up bur you know 
you are siFe etc). 

CHOICE 2 
Ha ve safe sex 

Ihe students' responses appear m ref Sect 
flieir ambivalence, ihe pereetu age that 
had positive and mixed emotional 
responses was identical i.e- 44 . 44 %. 
However, as many as 75 % of children 


predicted positive consequences 
emerging from this decision. Ihese 
positive consequences were mostly about 
prevention d prt^nancy. Aiso somewhere 
rhclr words indicated sex as a positive 
aspeci of a relationship when it involves 
safe behaviour. 

CHOICE 3 

Give into having (unsafe) sex 

Ir was reassuring to see ih^it none of die 
students saw any beneficial consequences 
ftnm engaging in uiisufe wx. 27 ^% of 
she students assoc i;i ted positive emotions 
with this choicL. Tlir responses seem to 
be a mix of societal attitudes as well as 
information regarding ihe problems dial 
will arise with unprotected sex in terms 
of unwanted pregnancies and infections. 

CHOICE 4 

Wait until marriage to have sex 

When it comes to waiting umil marriage, 
30.55% of the students associated 
positive emotions widi it; while -is many 
as 44.44% had mixed emotions about it. 
25% wen: ambivalent, where many of 
I hem reported feelings of security and 
safety? they also associated she choice as 
being boring and being ridiculed br- 
others. When it came m consequences 
however, as many as 52.77% foresaw the 
choice leading to positive consequences 
and 22.22% were imstire-ihcy thought 
there would he positive consequences 
{safety, no fear ol pre- marital pregnancy 
etc), but they also were concerned about 
negative reactions I ruin peers, 

WHERE DO WE GO FROM HERE? 

Students, like us adtihs* are driven and 
guided by strong itocier.il forces and 
compulsions. I hey art ai ;i threshold 
where they are forming rhrir opinions, 
gauging expectations and reactions and 
Hire scared to voire themselves. When the}' 
nire encouraged and allowed to explore 
their understanding of bestiality they arc 
more open to newer perspectives and 
viewing situations in a healthier manner. 
Accepting ihe curiosity, providing the 
whole picture with its complexities. 


supporting it with spaces to clear out and 
question beliefs will help them unravel 
whai they see as their truth. Well! 
informed young adults will Immediately 
transfer to safer and well though i vexuai 
behaviour. 

Our challenge as adults is to realize that it 
is lime for us to overcome our 
discomfort, intrude and dinpel ihis 
\i lei ice. Then only would we be ;d>Ee to 
fosi.tr in our next generation a sense of 
respecl for themselves and oilier-, 
especially when ir comes to relaLloii.diipy 
and sexual choices. ■ 
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TEACHERS WHO TEACH NOTTEU 


Ideas worth 
spreading 


TB> 

THE CHILD-DRIVEN 

DUCATION 

Sugata Mitra’s "Hole in the Wall" experiments have shown 
that, in the absence of supervision or formal teaching, 
children can teach themselves and each other, it they’re 
motivated by curiosity and peer interest. 



W e? II. 1 liiil 's kind I hi ;in ohv i [ ju.h MidtcnseiH up Lliere. ] Started with [hat senirfiec 
liL>olle ! 1 years ago, and, I s caned in die comexccrfdevdopmg countries, bur 
you're sirring here from every corner of die wodd . So if you think of a map 
of you r Country* I drink you'll rrals/e that lor every country Oil Forth, you 
could draw hrcle circles eo say, "These are places where good teachers won't 
go." On top of chat, those are the place*: from where trouble comes- So we have an ironic 
problem. Good teachers don't warn co go to just those places where they' re needed the most. 

I started in 1999 ro try and address this problem with an experiment, which was a very simple 
experiment in New Delhi- l btsiLially embedded a tximptiter into a wall -nl " _l slum in Ktrw Delhi. 
I he children barely went to school. 'Ihcy didn't know any Li nglish- Ibey'd never seen a 
computer before, and they didn't know what the internet was. [ connected high speed Internet 
io it — it's ;i bmit three Jeel oil I be ground — In riled il on and lei L ;l [here. Afier ibis. we noticed 
a couple of interesting things, which you'll see. Buc I repeated dris alE over India and then 
through a large part of the world and noticed that children will learn to do what they 5 want to 
learn to do. 

This is the Hrst experiment that wc did - right year-old hoy on your right teaching his student, 
a sis year-old girl, and he was teaching her how lo browse. I his boy here in the middle of neutral 
India dlls is in a Rajasthan village, where the children recorded their own music and rhen 
played it hack to each other, and in the process, they've enjoyed themselves thoroughly. They 
did all of this in four hours, alter seeing die computer foi rhe first time, in another south Indian 
village, these boys here had assembled a video camera and were trying ro cake the phonograph 
of a bumble bee. They downloaded it from Disney torn, or one of there webshe-s 1 4 days after 
putting die computer in their village. So at die end of It, we concluded that groups of children 
can learn to use computers and the internet on their own, irrespective of who or where they 
were. 

At char point. I became a Jude more ambitious and decided ro see what else could children do 
with a computer. We starred ofif with an experiment in 1 lydcrabad, India, where 1 gave a group 
of children - they spoke English with a very strong Iclugu accent. I gave them a computer 
with a spcech-co-rext interface, which you now gee free with Windows, and asked them to speak 
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into Li. So when they spoke into it, che 
computes typed out gibberish, w they said. 
Wd3 r i c does n'i 1 1 nderstand any 1 1 1 nig of what 
Wf arc say i Jig." So 1 said, "Yeah* I'll leave it 
here feu ivvli months. Mu Ice i-uurself 
understood 10 die computer. 1 ’ So the children 
said, How do wc do that/ 1 And I said* "1 
lIoh t know, aouii lly/ 1 (Laughter) Arid ] left. 

( t Jughter) I Wo month* later and this is now 
documented in the Information J ethnology 
For international Development journal - eLk 
accent* had changed and were remarkably 
close to die neutral British accent in which f 
had trained the spccch-con e*t synthesizer In 
other words, they were all s| Hiking Lilcc James 
i holey, i f aughtcr} _So they could do that on 
their own. After that* L staffed to experiment 
writh various other things that they mighi 
I carp to do nn rfitlr own. 

I got ;in interesting phone call once from 
Col umbo. I mm the late Arthur C, Clarke, 
wlio wiid h i want m see what's going on/ 1 
Ajid he couldn't travel, so T went over there. 
He said two Emu: resting things, "A teacher that 
Lun hr replaced by \\ machine should be." 

4 Lau g! l i i-t l Th e sccon lI i J i i ng he sal d \va„s i ii at, 
ft children have intetest, ihrn cducariun 
happens, 1 ' And J was doing thar in, line field, so 
every time ] would watch it ;ind think of him. 

(Video) Arthur C\ Clarke: And iliey can 
definitely help people, because children 
quickly Icarji m navigate utJ gn in ,md find 
things which interest them And when youVe 
got IntureM, then you have education. 

Sug;ii.i Mirra: 1 took the experiment to South 
Africa. "Ils in is a I > year-old hoy. 

(Video) Boy: ... jnsi mention, 1 play games 
like anirnak. and 1 listen to music. 

SMS And l asked him, "Do you semi emails? 1 ' 
And he s.i i l | , "Yes, and they hop acmss the 
nctan. Ilil.s i.s in Cambodia, rum I Cam hod iu 
u I airly silly arithmetic game, which no child 


would play inside the dassrrwjm or ji fumse. 
L hey would, you know; throw h hack at you. 
lbcy'd \ny, "This is very- boring/ 1 ff you leave 
h on iFk pavement, :mj il .ill The adults go 
uwuv, (hen they will -show 5 off wish each other 
about what they can do. dhis is whai these 
children are doing. Ihey are trying n,i 
muJripfy, [ thLJik. And rail ovej India, at the 
end of aboiEi tw r o years, children were 
beginning to Google their homework As .l 
result, die teachers repotted tremendous 
i m prove men ls in rheir Lnglisli — (Laughter) 
Japid imptovemeni and all sot is nf rhings. 
They said, ' They have luxomc really deep 
thinl\ei s and so on and aa lorth, ( Laugh Ler: 
And indeed they had. 1 mean, jf i he res stuff 
on Google* wily would you need to sniff jr 
in to your head? So m the end off he next four 
yea n y I decided tlun groups of children can 
navigate die internet to achieve educational 
objectives on their own. 

At that Lime, a Laigc amount oftnoncy had come 
into Newcastle University to hnpmve schooling 
ui IjhIm, .So Ncwcbi Je gave me a calk I Nisd r "TU 
do it From Delhi. Ihey suit I, ' Ibcrc* mi wny 
vou're going in hatidlc a milhon pounds- word i 
ol University money fitting in Delhi." So in 
/IK)6, 1 l ms Lgh t myself a heavy overcoat ami 
nujved to Kcwcasile. I warned to ickl the limits 
of the system* Die firsi ripe rime ni 1 did out of 
Newcastle was actually done in India. And I sli 
mysel! and impte^i hie target: caji ' I ami] .speaking 
I 2 yea j -old children in u south Indian village 
teach thcm^L-J'.f.’i bbtcchjinlngy in English on 
Lltuir own?. .And 1 thought. I'll test them. They'll 
get a zero. I'll give the materia k I'll catne hack 
mid Lc^r them, ibey get another I'll go hack 
and say h "Yes, we need teachers for vermin 
thingi.." 

J called in 2 6 children. They all c.une in there, 
■uuj I told rhem that there's softie rcaSU 
dlllioilt stuff cm this computer. I wouldn't he 
sutprised if you didn’t understand anything. 


In 1999, SugatG sMitra and 
his colleagues dug a hale in 
tr wall bordering an urban 
slum in New Delhi, installed 
an internet-connected PC, 
and left il I here (with a 
hidden camera filming the 
urea}. What they saw was 
kids from the slum playing 
around with I he cam paler 
and in ihe process learning 
how la use il and how la go 
online, and then leaching 
each other. 

In the following years they 
replicated the experiment in 
other parts of India, urban 
and rural, with similar 
results, challenging some of 
the key assumptions of 
formal education. Tho "Hole 
in the Wall" project 
demonstrates that, even in 
I be absence of any direct 
input from a teacher, an 
enviroamenl that stimulates 
curiosity can cause learning 
through self-instruction and 
peer-shared knowledge. 
Milra, who's naw a professor 
of educational technology al 
Newcastle University (ILK), 
calls tl "minimally invasive 
education." 
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TEACHERS WHO TEACH HOT TtLL 


"I think we've just stuoibied 
□cross c self organizing 
system. A self-erg a at zing 
system is ore where a 
strut! are appears with eel 
explicit intervention from the 
outside, Selfarganizing 
systems also always show 
emergence, which is that the 
sy stern starts to do things, 
which i! was never designed 
for, Which is why you react 
ihe way you do, because it 
leaks impossible, I think I 
tan moke a guess now. 
Education is self-organizing 
system:, where learning is an 
emergen! phenomenon." 



nr MILO urth siLdH^j durliuSM i; iVu s r , i fcjjKrirTKmi m 20 ' 



it Sis! dfp^SSd li^TlilU &TlinMITI(.rTi. fSWE) 


Its .ill in F.iigl isit , and I !Ti going. (Laughter) 
So T lH i i hem with ir. I rar net hick after two 
months, ,ii id rhe 26 children marched rJi 
looking vl.i y, very quiet. I said, "'Welt, did you 
look iii -Liiy of die .stuff?' The)' said, "Y es, we 
did." "Hid you underhand anyihirigG Nn. 
nothing: 41 So 3 said. "’Well, how long did you 
pr,tL:«iu. Oil n bdbre you decided you 
understood nothing?" Hilt said- We Sunk ;il 
iL every day/ So 3 s;i id , "for two months you 
were looking -i? suifF you didn't understands 1 
So .s 1 2 ycaf-old girl raises her hand and say& fc 
literally; " Apart from rhe tacr i h:si improper 
re plication i>.( ihe DNA molecule causes 
genetic disease, we've understood nothing 
else."" 

\\ .i lighter) 

(Applause i 
(Laugher) 

Ir cook mt tli ree years to publish diac., It's just 
been published in die British Journal oi 
Educational Tedutology One of the leferees 
who referred lIjl paper said, If s loo good to 
lie ; ihl 1 which was mu vejy nice. Well one 
of the giris had l aught hcrscll to become the 
readier. And then that ■, her over there. 
Remember, rhey don i study English. 1 ediLed 
out ihe las? hii when I asked . " Where is die 
neuron?" and she s-iv^, "The neuron: The 
neuron?" And i hen %hc looked and did this. 
Whatever lIil expression, li was nor very nice. 

So ilieir scores had gone up from zero in 30 
percent, which h ,ui educational iiiipojuibiliiY 
under the circumstam es. Hill 30 percent is 
not a pass. So 3 found that they bid .i friend. 
;i local accountant, ,i young gii and they 
played football with her, I asked tb.ii girl 
''Would you teach them enough 
biotechnology to passr" And she said, How 
would I do that? 1 don't know the stibr<-«- 1." I 
said* Mo. use the method of rhe 
grandmother^ She .said, "Wh-ar's than:" I said. 


Well, what you ve go< in do is stand behind 
them and admire them all the time. Just say lo 
t he m + That's cool. I hat's hiEuastk. What is 
ihai? Can you do that again? f.,an you show 
me some more?' She did that lor two 
months. 1 he scores went up io ^0. which is 
what the posh seboob of New Delhi, with i 
trained biotechnology teacher, were gening. 

So I came back m Newcastle with these 
results and decided Ehat there wax HonieihiJig 
happening here that definitely was getting 
very serious- So. having experimented m ill 
sores ot remote places, I came to i lie most 
remote place that I could chink of. 
f 1 Slighter] Approximai elv S+00G miles from 
Delhi is the link town. oi Gateshead. In 
Gateshead, E rook 32 child ren, and I started 
l l i fine-tune ihe method. I made them into 
groups ni hull. I said. 'Von make > miji own 
groups ot four Each group ol four c,in use 
one computer .md not four CorupiiLrrx.' 
Remember, from the Hole rra die Walk "You 
can exchange groups- You can walk across rn 
another group* H you don't like your group, 
etc. You cat i go to another group, peer over 
1 1 iei r should*: rs , set* w 1 1 a i rl ley ' re doing, com e 
back to you own group and claim it a-s your 
own work." And I explained io them tbac, 
you know, i loi ni sJenrific research is done 
u sing ihai method, 

i Laughter) 

(Apphiuse) 

I he children enthu-siasiically goc after me arid 
said, "Now. what du you want us m do?' I 
gave them six GC-SF ijiiessioEis. Ihe 
group, rhf liesL one. solved everything in 26 
minute. The worse, isi 43. They used 
everything ihat the\ knew news gn>ups, 
Google, Wikipedia, Ask [ceves, etL. Ihe 
teathers said, "Is this deep learning? 1 said, 
"Well, let's try iu I'll come back alter two 
months. WeTI give them a paptr lesi no 
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computers* no miking to each other, eu,J r The 
average score when I'd clone it with die 
comp Liters and the groups was 7 6 percent, 
Whesi | did the experiment, when l did the 
test, idler two months, ilie score was 76 
percent, I here was photograph it retail f inside 
i he children, 1 because they "re 

discussing with each ocher. A single child in 
front of a single computer will run. do that. 1 
We further results, which ate almost 
itn belie viable, o\ scores which go up with iLne. 
Because rheit teachers any chat after the session 
is over, ilie children continue to Google 
further. 

Here in Britain, I pin nut -i call for Ik ins Is 
gtandmoLli ers r alter my Kuppam experiment. 
Well, you know, l hey ' re very vigorous people, 
British grandmothers. 200 of them 
volunteered immediately. (Laughter The deal 
wa-s that they would give me one hour of 
broadband time, sitting in i licit homes, one 
day in a week. So they did chai. And Liver the 
last two yeans, ovet 6fl0 hours of instruction 
has happened over Skype, using svhat my 
student? call die granny cloud. Jhe granny 
l I l mil sits over there. 1 can beam rbern to 
whichever school I want no. 

(Video) Fcadier: You can't catch me. You say 
it . You can't catch me. 

children: You can't caieh me. 

Teacher: 1 i'll liic yi r.gi. 1 rbl i. jd m ill. 

Child reiu I'tti the gingerbread man. 

Teacher: Well done. Very good ... 

SAT Back ai Gateshead, .l HI year-old girl gets 
into the heart of Hinduism in I ^ minutes. 
You know, stuff which I don't know anything 
about. Two child ten watch a TEDTnlk. Ihev 
wanted to be fiMU haliers before. Alter 
watching 0 TED talks* be wants eo become 
Leonardo da Vinci. 

(Li Lighter) 

(Applause) 

It s pretLy simple stuff. 

IhL is whac I'm building now. They' re called 
SOLKs: Self Organ i/ed Learning 

F nvironnienEs. "flic furniture is designed no 
tliai l Ivildten can si I in front of big, powerful 
screens, big broadband Liinnecti&ns. bin in 
groups, 11 they w;mt, they can e:ill the grannv 


cloud. This is a SOE.F. in Newcastle. The 
mediator is Irom Pune, India. 

So how fir can we go? One last little hii and 
I'll stop. 1 went to Turin in May. F sent afJ the 
i rjchcrs away from my group of 10 ye.n-old 
students. I speak ojib. English, they speak 
only halijiir so we had no way to 
communicate. I sorted writing Frsglish 
L]iies Lions on the blackboard, J he children 
looked at ii and siud, ‘’What?" I s.ud, 'Well, 
Jo ii." Flicy typed it inio Coogle, transited n 
Into Italia ik went hick into lialian Google. IS 
minutes later ... Next question: where is 
Calcutta? This one, they took only EM 
minutes, 1 iried a really hard one then. Who 
wjs Pythagoras, and what did lie do? There 
was silence fora while, dien they said, "You've 
spelled it wrong. It's Pitagora," And then, in 
20 minutes, the right-angled triangles began 
to appear on die screens. Ibis srru shivers up 
my spine, these are IS) year-olds. Text: In 
another 30 minutes, they would reach the 
Theory of Relativity, And then? 

(Laughter) 

(Applause) 

SM: So you know whai s happened? E slunk 
we ve j usi sin m bled across li se| )-o rgati tu i ig 
system, A self organizing system is mie where 
a structure appears with our explicit 

intervention from the outside. L G I J- organizing 
systems also always show emergence, which is 
chat die system starts to do things, which it 
was never designed for. Which h why vou 
teacl the way you do, because it looks 
impossible. T chink I can innke .i guess now. 
Education is '.elf-organizing system, where 
learning is an emerge m phenomenon, Er’II 
cake a few years to prove ii, experimentally* 
l mi S m going co Lry. Hut in the meanwhile, 
there Is a method available. One billion 
children, we need 100 million mediators 
i litre .ire many more than that on the planet 
— 10 millions SQLLs, ISO billion dollar ami 
10 years. We could change everything. ■ 


TE Idea s wo rth 
I KB# sp f : ead i ng 

Ihy video of thss dr -rile is available on www.ted.com 



l> Suga?a M-Irg waa ultii an 
OafCuda on I? FfitokW 1QG2. He? \b 
current :v £$aad in Newcastle uHOi i 
Tyne. i IK wnpie tv is the Fttjfessor 
01 Educalicrisl Tfictifciluyy ui fr>R 
School of Education 
Cnrmv (nlc£il vji i ami Lang: i^no 
Sciences, 

Ho ha* publ jehad over i i-^tJUT.ii 

Pliers lu jjvb r ^GCfi .vnd&s rjr 
ftrlmn .vvt chilsJrof in magfrrinesf 
Aid ne*wsp^pei^L Since 19fifl 
UOoigriHd rtvI implemented ovarii 
digital inEaractk-F rmilrimedi£i 

3F$lC3t005. HI uy&d thR laid 
iriBlnjchnnpl tote In a 30 pal 
iuluwabn ssrrrf r<n camuulEirs 
Acooaiou ir: numsffti-., technical 
riTFrvlewe: Of XJ f islruclirn^ 
urogramF: r>i v-„i, L ,| , nMkinal ami 
H ^ematinnRl tRlFMskin ,-^Rr 

1 6UQ OtLidsritF. i nngiry;i Iron - ( uiulrJrer 
in .grad u bit E*a and ftxeo- ii voe Grioa 
T9v fl DXJ3K3 1h3t I'lLIVt! 

UHBn iiBftft tD train uvBr a milbi^n 
StuCkmls all over the worid. 
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BRINGING LEARNING HOME 


uihut a 4 Venn old 



Much less than we realize, and much more... 

by Alicia Bayer 



I was oil a parenting bulletin board rrtemU 
and iv Li lL a post by ,1 Dior her who was 
wotrled that her 4Y? year nlJ did sum 
know enough. "What should .1 4 ye; ir old 
know?" she asked. 


So here. t offer my list uE wliiti a 4 yeaif old 
should know. 

She should know ili.ii she is laved wholly and 
antomliLsouaEK. ,lJI ol rhi_ rime. 


Mom sH ilie .ntswos left me not only 
saddened bur prcrcy soundly .iriiiayed. Oise 
mo m posted a laundry IbL of all uE die things 
her son knew. Coiimmgtn KH). planets, how 
in write I iis lust and last name, and on and 
oil Oiheis chimed in with how mu eh more 
their children already knew, sl htic who weiv 
only 3. A few pas led IJRI.'s ro lists of what 
each age should know, lire fewest yet said that 
each child develops an his own pace and ntu in 
worry. 

Li bothered trie greatly to see these niorbcrs 
lesjjniahisg u> a worried mom by adding to her 
coiiLem, wiih lists of all the things their 
lJ si Idlest louJJ do that hers couldn't- We .ire 
such a competitive culture that even our 
preschoolers have become trophies .imi 
bragging righ^- childhood shouldn't b r a nice. 


hk should know that he is safe a si cl he should 
know how to keep hiuesch -sale in public, with 
others. >l i i-l I in varied situations. He should 
know drat bu can trust - his insrincts ahum 
people and that he never has to do Mirueihing 
that doesn't fed rigid, m> mauef who is 
asking. He should kmm his personal rights 
and that his larnily will back them up. 

She should know how ro laugh, ;in silly, be 
goofy and use hrr im agin a Lion. Sin. should 
know that u is always okay to pa mi the sky 
orange and give Lirs 6 legs. 

He should know lib own interests and L>l 
encouraged to loilow them, If lie could care 
Less about learning lib numbers, his patents 
should realize he'll learn diem accidentally 
soon enough ami lei him immerse Jiinisch 
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instead mi dicker .ships, drawing, 
dinosaurs or playing in the iimd, 

Stir should know that the world is 
magk-jil and chat so Es she. She should 
kium that she's vumderhih brilliant, 
creative, com passioning and Inarvebuf 
She should know thai it's just as worthy 
[o spend the day outside making daisy 
chains* mud pics and laity houses as ii is 
to practice phonics. Scratch that— way 
more wonhy. 

But more im porta tit* here's what parents 
need to know 

That every r child learns to walk, talk, read 
and do algebra a: Ids own pace and dial 
it will have no bearing on how well lie 
walks, talks* reads or does algebra. 

lhac die single biggest predictor of high 
academic \u ■hievemem ami high ACT 
scores is reading to children. Not dash 
cards, not workbooks, nnr Fancy 
prr schools, not blinking toys or 
Computers, btn mom or dad taking the 
irmc every day or night (or hm.li!) ro sir 
y n d read ihejn wonderful books. 

I hat being die smartest or most 
accomplished kid in i kiss has never had 
any bearing on being dir happiest. We are 
so caughi up In crying to give our 
children .1 chantages 11 l h : n we’re giving 
[hem lives as multi-tasked and stressful as 
ours. One oi ihe biggese advantages we 
can give mir children is a*jiTipEe r carefree 
childhood. 

That our children deserve to be 
surrounded by bonks, n acute, ;iri supplies 
and the freedom in explore chem. Most 
oJ lis could gei r i l I of 90 % of our 
children s coys and ilifv w ! ouJdn’i lie 
missed, Jnu some thing* .ux inipprtuni— 
building coys lake legos and block*, 
creative toys like all types n fart materials 
(good smfl) r musical instruments (real 
ones and multicultural ones), dress up 
cloches .md books, books, books, 
i Inddcji tally, much of this cun be picked 
iip quite cheaply at thrift shops,) ihev 
nerd to have the freedom to explore wich 
liiesr things cuo— 10 play with scoops of 
dried beans in the high chair (.supervised, 
oi course), co knead bread and make 
messes, to use paini and play dough ,md 
gliLier .ir the kitchen table while we make 
sup[ ter even chough ii gets everywhere, to 


Our children deserve to be 
surrounded by books, 
nature, art supplies and the 
freedom to explore them. 
Most of us could get rid of 
90% of our children’s toys 
and they wouldn't be 
missed... 


have a spot in the yard where ic'* 
absolutely bne m dig up all die grass and 
make a mud pit. 

Mi.*! our children need more of us, We 
have become so good at saying that we 
need to lake care of ourselves thar some 
of us luvt used it as an excuse co have lItc 
test of the world take care of our kids. 
Yes* sve all need undisturbed baths, time 
with friends, sanity breaks and an 
occasional, Me outside (^parenthood. But 
wc live in a time when parenting 
magazines recommend nytng to commit 
to 30 minutes a day with each child and 
scheduling one Saturday a month as 
family day That's no c okay] Our children 
don l need Nintendo*, compurejs. after 
school activities* ballet lessons. play 
groups and soccer practice nearly as 
much :is they need LJS- 

They need lathers who sit and listen m 
their days, mothers who join in and make 
crafts with diem, parents who take the 
sime ro read them siories and act like 
idiots with them. They need u:> to take 
walks wich them and not mind the .1 
iVIFH pace of a toddler on a spring night. 
They deserve to help us moke supper even 
i hough it takes twi<r as Jong and makes it 
i wire ,is much work. They deserve to 
know that i bey' re .i priority For ljs .md 
thai wc truly love lu he with them. 

And now back to diose 4 year old skills 
lists..,.. 

1 know ids human nature to want to 
know how our children compare to 
others and lo want to make sure we're 
doing all we can h>r them. Here is a list of 


what children are typically taught or 
should know by die end of each year of 
school* starting with preschool r 

h c c p : //w w w. wo ri d ho o k . c o rW t v p i e.i I - 
co u rse- of -* irudy - p res l 1 1 lhj |-cu rrie u E u iti- 
guide.Juinl 

Since we homeschool, I occasibnallv 
print out ibe lists and check to see i\ 
i here's anything glaringly absent in wbai 
niy kids know, So lar There hasn't been, 
hut 1 get ideas some times for subjects co 
diEisk up games about or books to L..heck 
oui from the library. Whether you 
homeschool or not , die lists eon be useful 
co see what kids typically learn each ye.ir 
and can be reassuring ilut they really arc 
doing line. 

If there .me areas where ir seems vour 
child is be king, realize rit;n ids not an 
indication of failure lb r either you or your 
c hild. You rust haven't happened to cover 
ih;u. Kids will I earn whatever they're 
exposed to, and die idea diac they all need 
co know these 1 5 things at this precise age 
is lather silly: .Si if], if you want him to 
have i hose subject* covered ilien just 
work Et into Ideand play whh rhe subject 
and he'll naturally pick it up. Omni co 
60 when you r re mixing a cake am] he'll 
pick up life numbers. Ciei inn books from 
rhe Library Tunic space Lhr the alphabet, 
Experiment with everyth ing from 
backyard snow to celery si. i Iks in food 
coloring. Is IE .ill happen naturally, with 
much more Inn and much less pressure. 

My favorite advice abom preschoolers i* 
on this sice chough; 

http:/ / wsvw.redsh ifi .com / -bonajo/earl yjitm 

What does a 4 year old need? Much lews 
chan we realize, and much more. II 


MIC) A 9AYER is i motofif of 
Nnr fsofflt to oe tiwl cfclrtm 
in Minnesota. Shcs maintained He 
website "A Magical CJiildhootf 
tm^oalcnilijno«?.ww:!yjess.cor'l 
L_„*. fer oearry It) yeare and her 
writing has been ieaturerf in numerous 
newuettets, magazines, boots and on television .n 
the US Sbe most loves paying wil* her children. 
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Why Books Matter 

A 'small' visit lo a village library in Uttarakhand turned into a longer commitment towards luring local 
children toward books and exploring ways to get them more involved in the library 

by Yarnlni Vijayan 



/ As a child. Fvc chan cal 
Vt | -% / /| chat number m m.mv 

U jJ times 1 1 1-14 die sound of 

i[ remains strangely tarn i liar* I'm no good with 
remembering numbers. I've Forgotten my 
ATM pin ar hast five limes in the pasi lew 
years, lint this number serin h io have seeped 
deep into my mherwlse iorgetiul brain. 
Perhaps because ii is associated wiih 
enchanting memories of du.siv botikdreEves 
and musty pages. Sfib 4 wj_s my membership 
number sii .1 hical library in Kerala. Hopdul!y, 
it still is. 

As child re n, my sister atul [ were encouraged 
to go to the local libraries. Wed walk in 
between « hose rail wooden shelves, db/y w i 1 h 
exc it ement , our eyes wander! ng curioudy over 
li dozen titles covered in plastic sheets, in tan, 
wen- si ill as exd table when it comes to btmks. 
But i suppose J've always 1.1 ken InmL for 
gianrcd. 

A tew mom tils ago, 3 visited a lovely litdr 
library that h about fifteen rni miles away 
from where I now stay in Ui La midland, 
Starred a year ago bv Arunduti and Aravind - 


a couple based in Delhi - the library is in a 
village called < ^harola, The library, a room in 
their home in the hills, tv open on all days 
between 4 pm and U pni which is when most 
children from Chare! a and the villages nearby 
return home after school Tie library n- 
nothing fancy, jusi -i smallish 100m with a taw 
blue shelves, filled with books and bed in 
between where you can six. browse and raid. 
Outside the library, are a lew s to tie benches 
with 1 specs aeiilar view of the blue hills .ind if 
you .lie ltidcy, maybe even the snow-coveied 
Himalaya*, lb become a member at ihc 
library you need to pay untiring as all. 

Hie culture of reading isn't big in these pans 
< d" L Ji uiokhan d. 1 he hkssu n for 1 ii is cm 1 id bn 
plenty and I cam s.m, 1 know them all but 
one ni 1 he reasons, predictably* is rhe lack r>l 
access to books. Which i> what makes a 
library like the one in t’, ha Lola all die more 
relevant, 

En die school where I teach i we luve a 

relative! v small collect i bn 0! well chosen 
* 

children's books and maga/ijivs. A tew kids 
from our school :;o to the Chatola libra rv- as 
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well. I3u i wc* continue L-ti grapple with i-hc 
■w.ue ofJ LiL'ijig; i hr children towards E>ooks 
without being fottdH Slowly, ut are 
cxploring ways eo gm ihc children more 
involved wlih our own library and the 
other libraries In the village. Since 1 teach 
English in a Hindi- medium school. I'm 
conscamly thinking of ways to make 
learning Fuglish more Inn H md lestf of a 
m niggle. And so ir becomes r-ss-cncial 10 
get i Hem acquired wi rh bonks in 
EngEitt 

l once tried reading one of Dr S.euasV 
nonsense rhymes in class. I lie kids 
erupted iriio giggles and mod eo repeat 
■ilicr me. "My name is ixh. On mv hand 
h a dish...” After ihat, J tried more of his 
books. Its a guaranteed hit with the Mds, 
‘■‘very rime. k was such a i brill to see sliern, 
enjoy the sounds ot the words, I now see 
even rhe more reluctant renders peering 
into die I looks helves lo find books by Hr 
Seus.s. Siom tiling is an incredibly fiitj 
way to bring kids closer to books. 1 his 
could ititan reads ng along with children, 
reading aloud to them. reading 
animatedly, telling sroraes through songs 
or even going ihmiagh pEeiLire lmolcs-wirh 
then]. Using puppets to EC 1 1 si (tries arc 
also known ro work well, "fhe possibilities 
are endless. 

A few days ago. 1 de Hilled to read aloud i 
book railed 'Uhickcus Aren’t The Only 
a rie* in class. Its .l book about animals 
and birds chat lay eggs. I be kid.s were 
very taken in by lEil- artwork, "Wowr 
some ot diem were ipm k to exclaim. 

Raap re. it bri.i sundar ini n.i," some 
others whispered to their friends. As J 
read, they sat nipt wish attention, iheir 
widened eyes glued to die pages, i micii 
re 1 1 you thru this doesn’t happen often, 
them keeping so still. The book also talks 
about reptiles and mammals mid 
amphibians- and all kinds of other 
creatures. In die context of reptiles and 
eggs, u Ijo y asked me, J T>idh where do 
snakes Jay eggs from?’' I bad no due. And 
nor had i ever th ought of this, ] told him 
tbai E wasn't Sr? certain and promised to 
gcr ba^k to him after looking it up. 
Si hoofs tn I m l M rarely up into the 
gigauric potential of sto ry books to shape 
the thoughts, imagination and language 
■abilities ol children. 

School libraries- could actually be vibrant 
spaces. Ire never understood why we give 
so much im porta nee tu sale nee in school 



libraries. Wouldn’t it be nicer if childreti 
cm i Id interact freely around books 
without succumbing oumplcEety u> she 
"silence is sou red notion? 

In li government school j visit twice a 
week, they have a bunch of lovely books. 
Bln i l s locked up inside a cupboard. 
Although I Had gone there with the idea 
ol leaching English . especially since mv 
Hindi i.s ri e partituJarly good, IVe slovdv 
taken to reading out Hindi stories in 
class, ^omcridies 1 don't even have to do 
in U-L I 'i reading. Jhe kij> look ai die 
artwork and figure olje ihr storyline on 
iheir own, [ become merely a page- 
t timer , while diey hifWr a whale ol .i time 
interacting around the book, dhe 
collection ol fhe books m their school, ;i 
reading corner as i is called. was made 
pos-sibk- by a Couple of outsiders who fed 
fbl bc'K'i ks. 

lh esc reading corners are fantastic ideas 
aciu.d'y, simple and easy ro implement. 
Reading comers cati \h- started anywhere, 
by anyl>uily. Vnu ran start a reading 
comer ai a government school or a slum 
or an office or even somebody's house. 
B u l you may r eq u i re i m e persoi i wh 1 1 cn n 
track the mmrracnt ol ihe books, iu.si so 
ihai they aren't Inst, .-'but hooks arun i 
even din expensive anymore. You -in get 
a book J mm anywhere Ik* tween ILs 10 to 
Rs AUU. I he popular publishers in India 
areTullka, Scholar H. Pratharn, Fkliwa, 
Amar Chrthra Kaclia, Childrens Bonk 
Tris&t , National Book frust, Tara Boob 
and Lady hi til. You can even start a 


reading corner widi about forty books. 

Fur children whose parents can’t afford 
books, these reading comers will Jo 
wonders. The trouble is that even with 
books becoming mure affordable, irumv 
Tndian parents loo side r hooks nrhea daan 
school revebooks ro be useless. Bur like a 
wise ladv once told me. ‘"Its urn our 
( rs i books tha!: shaped US and made Lis 
svho we are today h is the other banks 
ill at wc read. I could nt agree more. In 
Ian. if you aren'i ioo scnrimemal, you can 
even give away the hooks that you used 
as a child. 

I suppose the point I'm tea II;, trying ro 
make is just that there arc a million kids 
who could do with i lit- company ofbtN.iks 
nghc now. El you do want to contribute, 
ids fairly easy to sow the Seeds o I learning, 
fhe harvest is likely ro be fruitful, 
wouldn't you think? ■ 



t nmn\ vmm has 

with I he Sunday Herald, 
Deccan Herald in Batjitora 
for iwo^ar Like the 

fast year m a schoai m 

Uttarakhand whern ihe wwfced with 
child jen aiound lan-gu^ nor pulling 
and treating engaging fiadlnfl spates 
She is new lookm-g Eoi interesling Ihhiijs 
to write abou t. 
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WOLVES 


by Karuna Jaithirtha 


Ji! LIE Of THE WOLVES 

.'!'T /tT.J W ( '.r.iif/htu tet GtOfgt 

For AlIi i Ihi fHuhjit’i Itsfin'l 

T hirteen year o Id Jtiiie/Miyanx 
(j Lille her ‘gussak 1 -white people- 
name and Miyiinx amongst her 
own people,) having 
run away from her 
terrifying husband 
Daniel. and 

believing her 

beloved father to be 
denili finds herself 
mmplctcly alone in 
the desolate Alaskan 
wilderness. This i.s 
all we know about 
her present situation 
at the opening u( 
the novel. I o survive 
In this harsh drilling 
tundra she must make friends with the 
pack of wolves who live near her 
dwelling. Miyax h unsure how to 
communicate that she means no harm 
bul is in urgent need of protection and 
food. Initially Amu nut] (he noble leader 
of ihe pack, steadily ignores her pleas to 
acknowledge her presence. 

Though the other wolves, especially 
Kapu the pup are curious a. In ml fret, 
they .ire winy of approaching this 
strange being in their midst. Miyax 
realises that to be able to communicate 
with them, she must speak not in 
English but in then own language; She 
watches the pups and Silver. Amoroqs 
mate, mu/xle and prance around him to 
gain his attention and shelter. 

Finally one day M iyax finds herself 
gazing straighr into his imposing eyes, 
'The hairs on her neck rose and her eyes 
widened. Amoroqs eats Went forward 
aggressively and she remembered that 
wide eyes mcLint fear to hum U was no 
ginul <o show him that she was afraid. 
Animals attacked the fearful, Her heart 
beEil Fufiousl) as she grunt- whined the 
sound of a puppy begging adoringly for 
attention. Then she goi down on her 
belly and gazed at him with fondness. 


1 


The greai wolf backed up and 
avoided her eyes, Shv had said 
smuelhmg wrong perhaps 
even offended him. Some 
slight gesture i hat meant nothing to her 
had apparently menu something to the 
wolf. His ears shot forward angrily and it 
seemed all was I nst- -She wanted ro 
get up and run but she gathered 
her courage and pranced driver to 
him. Swiftly die patted him under 
the chin. The signal went ofi- h 
sped through his body and 
triggered emotions u! love, 
Aicu>roqs : ears flattened and his tail 
wagged in friendship. - Miyafc was 
otic of the packk 

Meanwhile she also devises plans 
to re:u h San bran cisco where her 
pen pa! Amy lives. Amy always 
asks her 'when are you coming ro 
S.m Francisco 1 ? But as she moves closer 
and closer to dvifosuiom she comes lace 
n i slice with its sheer brutality and she is 
forced to ask hersdf whether she really 
does want ro go back to living with the 
rest of her kind : This is one of the most 
power I'liI and engrossing stories of 
survival in the wild. Each page is filled 
with the sinking descriptions of the 
desolate arctic landscape the 
beauty, ftnjvemenc and language ot 
the wolves, their power and 
restraint i The wolves' individual 
personalities; the powerful Amu ratp 
wealthy m i he Eskimo sense 
intelligent, fearless and full of love, 
the playful cub*. Julies own 
watchfulness, resourcefulness and 
her patience mu to overstep 
boundaries. We also marvel at her 
natural understanding of all things 
wild, .ind her rcndcrncss towards 
these indomitably creatures that 
protect her. 

There are moments oT suspense as well 
when Julie thinks she has been deserted 
by the Wolves and the nrrer desolation 
ihac consumes her for the moment, 
Eventually though, l he book explores the 
i heme of killing for need, and killing for 
pleasure Julie lias to choose whether she 



wants to be rhe posh 
Americanized teenager 
who mocks these old 
values or Miyans ol die 
irjdition.il H.dd mo culture who respects 
El 

jean Craighead George won the 
Ncwbcry Gold medal fur this book, 
Ha tensive childhood rambles into rhe 
wild fostered her uwn love of nature. 
She started wriiing the hook when she 
was sent on research to Alaska to 
understand and break through rhe 
wolves 1 communication code. She was 
a! so in spi red by watch t ng a young gi rl 
walking rhe Alaskan tundra on her own. 
Fur those Line relied ilsete is also a sequel 
to this hook called Julie. A few amongst 
her other well known hooks am My Side 
of i h l- Mountain and its sequel. 


HO FLYING IK THE HOUSE 

,'H‘ ft-TTV flrr.iri!' 

hu Age* L >-] 1 ' I, ij.LptrTbdrpfiy j 


A- 


nabd Tip pins seems like an 
ordinary little girl with good 
nan nets and short blond hair. 

Bur intact An a be] 
is rather unusual: 
instead of parents 
she has a Guardian 
in the shape of a 
liny while dog 
called Gloria who 
we.sr* j gold collar. 
Together one day 
they mm up at she 
rather stern Mrs 
Vancuurrs Imuse 
who allows them 

_ tu stay tn her 

grand house 
because Gloria convinces her she can 
perform three hundred and sixty seven 
tricks. Anabcl knows she is untistei I hut 
is not sure why until a rude car named 
Belinda, who turns up every now and 
than at rat Iter odd moments- confuses 
Anabcl lunhcr about herself At the very 
heart oi the book ii\ essentially a story 
of a child growing up in rather 
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mysrenous cint:nmstnna. i s. Bctiy Brock 
keeps the style simple mid humorous 
and gemly puv/ling* liEI while there is an 
underlying rheme nf durkness, This 
would he it good lan ray W!c m 
introduce young readers into the realm 
who ! i;tven i quite started ycl 

Rett y Brock also coveys die curiosity of 
child in a c harming way, and also delves 
into a Childs psyche, Imw Us painful it 
is not he believed, and where simple 
curiosity' is seen as nosings. She also 
explores ihe tender relationship between 
the dog and little girl, fids ts a book of 
loyally and sacrifice; here is a young girl 
who dreams of h ; i v i ng her own 1 ovi ng 
parents uric day. But also when that wish 
docs finally come irue. in she is fared 
with a terrible choice between power 
and love of joining her parents or and 
leaving Gloria behind forever. This has 
all the elements of a fantasy hook 
widioiiE being heavy handed or preachy 
at all. Girls may he especially drawn to 
i he book as most of the characters are 
female. A few quirky black and white 
Illustrations by Wallace 'Tripp brings it 
alive. [ his book stands out because 
particularly because noi Seeing part of a 
series it doesru become monotonous or 
clicked. Young reader will lie drawn to 
the sparkle of her writing, 

THE SUMMER OF THE SWANS 

J-7 flrftr,/ J jwtt 

ftir I-+ 1 1 Si fiii i Modern Classics) 

W hat ails Sara God 1 rev? Her 
nose is n„n r crooked, and FeeL 
LLre too big, not only ihat n her 
big orange 

sneakers make her 
look like Donald 
duck, and looks 
are absolutely 
Important no 
matter what 
anybody says 
[believe it or nut 
she even gor a 
i^rade D in class 
for writing an 
essay on looks 
being the most 
imporiani). 

On tup of all this her discontent is 
fuelled by lier beautiful older stsier, die 
coarseness of her aunt Willie who has 


raised them since their mother died; the 
disinterest OF her father who works in 
another state; and she guiltily admits to 
herself how she rebels against the 
restrictions of caring foi her 1 Q-year-ukk 
b rain -d a maged broth er. Cha Hie, 
Though he is so me nines a nuisance, 
Sara cares about him. She can never 
forgi ve an yo ne hurling nr ma k i ng sport 
of C diarl it, and when she suspetrsa boy 
in her neigh bo rhood I ms of doing this 
she cannot get enough revenge on him. 
Rut then comes the dav when everyone 
gets up in i he morning and i Charlie tsu i 
there. Ik has wandered away in the 
night, preoccupied with looking at the 
swans his sister showed him yesterday. 
He gels lust in the woods, confused, 
scared, and helpless. Suddenly nothing 
mailers more to Sara than finding him- 
even her grudge against Jue Mel by. 

In one simple, brief incident in the life 
uf a fourteen-year-old girl,, Betsy Byars 
creates both a small -town neighborhood 
that seems reaf and ,i whole world of 
complex emotions swirling through her 
protagonist wins. Nut only thar^ hut 
the misadventure ol link Charlie is apt 
ro leave you breathless wirh fear mid 
Concern, Finding him really does make 
a lot nf different*, not only for him bin 
for his confused and self-conscious 
sister, their flulit, the boy down i lie 
st reel r even she w r hole neighborhood. 
Add i hr enigmatic beauty of swans, a he 
goodness as well as the self 
preoccupation of regular people, unci the 

pains of growing up, and you get a book 
th.Li makes you want to .seek out other 
books by the same author, 

Winn is albo poignant about iliis 
book is die way she brings our 
t ilia die as a human being mo. The 
way he perceives people, the way he 
gm confused about people 
intentions ro wards him. his deep 
emotional response to the 
b t ea rh raking beauty of' the swans. 
w There was something painfully 
beautiful about the swans. The 
whiteness, elegance of them on (he 
dark lake, die incredible case of 
their movements made Sara catch 
her hrcaili .is she and Charlie 
rounded the dump o I pities. 'There 
they are Child W' she could tell the ex\u i 
moment he saw them her a use his hand 
tightened; he really held her hand fur 


the first time since they had left Mart 's. 
Then lie stopped. I hesh swans seemed 
motionless on the water, their necks ail 
ii rched nr the same angle, so it that it 
seemed diene was only one swan 
mirrored five rimes. There are the swans 
she said again she felt like she would like 
to stand there pointing out the swans to 
Charlie for the rest of the Summer. 5 * 

Ibis book won the New I terry award in 
1971. Betsy Ry.irs is an American 
author ut many children s books, she hits 
been nailed one uf the ten best children's 
writers in the world and has also been 
listed as one ol the T'ducaiioiud 
Paperback Assoc i a i lords top 100 
authors. -She won the national award for 
The N igh t Sw hnmers . S he deals 
particularly well with issues of growing 
up. She is known for her light unfu.ssy 
style, and her humour, ft. 


THE GOOD READING GUiDE 

! mmsm* 

1) Mam* Pane’s Inaras - Italy andHSch 
Chamberlain 

2} Wy j^ndsnr? is a Genius - Gales Andrew 

• 3} pquKdtffi - it^Sidnuai 

4} Rub oftte taurfeard - Rykfesjfra khan 
51 % Light m the Attic - Shel -Si^rsteffc 

1) Shape is ar? Elephant? Rumi 

| 2\ The toot, Exploring lft&&natet 
tteamhj- 

. 3-} Tte ligfir in ttie attic - Sfo$ Silversteai 
4} Sacn&d filver - Ted Laa'in 
The ksa and th$ Spider la Grace 

WNETOimVE 

|j Travel man th# story ofVbn timma - James 
Rtfmfwd 

2) lire Iwmey - Slieira Bumrood 

3! S3- in tiff Revise - flatly Brack 

4) Narriettfie toul® Fibfiu® 

5f feisty - RUskin fobd 

mismm. 

; Ij. The orphan of Biis Island - Etvira 

: ^ Charles and Ema. tlw leap of faith - 
Oehsrah l ie^rgmsn 

3} The Mjs loud] - Anne Fine 
i) fheFartFifi^f 1 Shm - tala Le.Guin 

• 51 The tfa? hum - Michael Mofutirp 
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A LIBRARY STORY 


Mndirla Koshy and Michael Creighton began 1o volunteer work at the Sheik Sarai (New Delhi) campus of 
Deepaiaya Schools over four years ago, Early 2010 they started a reading program there, which has now 
transformed into a full-fledged library. We reproduce below the letter from Mridula to the people who 
helped make this happen in the hope of inspiring others to take on similar projects. 

Sear a It of you. 


s am meladisrgyou in tfie list or recipients tor tilts marl because you have either 
contributed to creating the library at Deepaiaya or have expressed as Interest 
in supjHjrling the project, Ttianif you lor all you haw done already and intend 
to do m Ihe future. The library at Deeplaya is is up and running, fund inning 
beautifully, if not always smoothly. Jt couldn't have happened without l he wide 
community support rtf which yon are a part. 


Priya Ma'am, tite new Ir tear Ian. keeps ihe library open through the school day 
and children in the upper grades are allowed to check out one book at a time, 
each week. Prcya Ma'am has attended I raining sessions at the American 
Embassy School (AES* and is being mentored by the library stall there There 
•S a commitment Dn AES's punt to maintaining an engomg relationship with 
Deepaiaya library. 


Mainly though the library is up and running because there is a relationship 
between readers and books that is true wiierever in the world one looks to 
create it. I can'i say that Michael and l began out reading program at Deepaiaya 
in February of 2011) with the idea that this would result in something so grand 
as a library. We meant to read in a handful of children twelve or idteeri or 
twenty after school, and maybe introduce them to the idea of literature. The 
children were bright and eager to fisten to stories, 
touch nod handle books, to po« over the Mustratioas, ' f 

to talk about it all - history, poises, art arid mostly 
about themselves and their lives. It became imjwssble 
to keep up with ihtsr growing need for hooks, more 
books. The requests kept mounting. 

It a child read one Roald Dahl inevitably hr wanted to 
know if there were more. Children progressed at 
different speeds hosed on their atelities, but all the 
children progressed. Those who loved glittery picture 
books with unicorns on their cover asked ft there weren’l more glittery picture 
hooks. Those who wanted in know more about World War II read Anne Rank's 
Diaiy. Those who read the pictures in the English language edition of Tim in comics 
wanted to know if these books weren't available in Hindi so they could read the 
words as well. We found they are in fact available m Hindi.The single tetgof bcoks 
we took out to Deeplaya ter out weekly hour teg session became a bookshelf the 
school allowed us to store a few doren then a hundred or more books in. By 
December inf 2010 we realised this wasn't enough. We broke for Christmas break 
having given each child a buck of their own and having held many animated 
conversations with the children about haw they could exchange these books 
amongst themselves, in effect creating a le-ndmg circle or library of their own. 



Most recently, last Wednesday, Michael and I attended our last reading session 
at Deepaiaya. We conducted a two hour training for the teaching staff on 
reading aloud to children and on the value of silent reading time in dass. The 
teachers were excited but apprehensive about whal this means for the use of 
their teaching time. But the RfincrpaJ and many of (lie teaching staff understand 
that if reading is to lake off. one needs not only the room and the honks but 
also die teachers who understand both how to bring 
leading to children and the value ot domg this. 

Our last session with the children was later that 
afternoon. II was sad to say goodbye books were 
read, chocolates distributed, email addresses 
exchanged and we collected many homemade cards 
from the children. Most or them were signed 'by your 
best student' and they really all were the he$! 

< students ail sixty or so of the children who over the 
coujse of this last year have been part ot our after 
school program, The two cards - 1 don't know who copied who- that touched 
me the most ended with "we promise you that we will grow up to be wonderful 
human beings.' 

I do worry about whether the classroom teacheis will implement the twenty 
minutes of Read Aloud and/ or twenty minutes ol Silent Reading wu advocate 
should take place daily. I don't know a lot of things about the future but I am 
gfod to see many children m Deeplaya have already grasped wlral it is to be a 
reader - it is nothing short of being a human being, and a wonderful one at that. 

I trust that books will tin what they have always done in the face of all our 
incumpetencses - exert » power to pull us toward Ihc best in ail of us, 


St was clear though that we needed an actual library. 

Its been nearly six months since we started asking for hefp creating this library. 
Through the participation ot t needs and family members: institutions (ike 
Znbaan, Random House India, Scholastic India, Grey Oak Publishers; the 
leadership and farsighted vision of leaders in Deepaiaya l fie Principal, 
Gdanjali Kiishnan, and Executive Director, Sudba Partiiasarathy; and the 
gigantic amount or time, talent, money and books contributed by ihe students, 
parents and teachers of the American Embassy School in Delhi, we now have 
o staff person hired and funded lo mu the library on a half time basis for the 
next two years. 


I trust that thouj?? we wifi he gone from Delhi fertile nexi couple years, you will 
continue to take an interns I in Deeplaya Library. Many ol you spoke of 
volunteering to read to the children. Ibis is crucial for the continued health of 
the library. I hose next two summer months, Deeplaya will stay open all day, to 
run summer programs that involve children in extracurricular activities. Ptease 
do contact Gdanjali Krisiinan (she welcomes your calls) rf you want to come 
>n during ihe day to read to small groups of children, If you just want to assist 
Priya Ma'am In maintaining Ihe library or if you have other ideas for 
participation, summer is a good lime lu gel your test wet; school is open form 
M2 daily, and the curriculum i$ mom flexible than il is during the regular 
school year. ■ 


Rs 2 lakhs was raised to make this possible. The room in which the library is 
soused is large enough to accommodate a class of students. It fs lined with 
beautifully painted dark blue bookshelves and hook bins on wheelsffor the 
little ones); all told, there are roughly eighteen hundred tides that five hundred 
students have access to, 


The Principal can be reached at the following address and phone number: 

GfTANfAtl KMSHNAN 

Deepaiaya School, B-*«S PanchsJieet Vihar, Sheikh Sarai Phase L 
New Delhi -11001? ( lei :-Ol 129541 13 7) 

IMridafcr Koshy is the author of If rf is SweslJ 
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